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Chapter I
INTRODUCTION
''Beginning w ith  the 1949-50 school term, a l l  V irg in ia  high  
schools must have a s a t is fa c to r y  program o f guidance in  order to  he 
a c c red ited ." 1 "While the e f f e c t iv e  date of t h is  a ccred itin g  standard  
has been postponed u n t i l  a current study of a cc re d itin g  standards 
has been made, s t i l l  i t  in d ic a te s  the importance the S ta te  Department 
o f Education f e e l s  toward a guidance program. A su c c essfu l guidance 
program requ ires th at the p r in c ip a l and h is  s t a f f  possess a r ic h  
background o f general inform ation and th a t th ey  study the p o s s ib i l i t i e s  
w ith in  the community fo r  m eeting the d iscovered needs o f in d iv id u a ls .
I t  means th a t some member of the s t a f f  must have some tra in in g  in  
the area o f guidance and be able to  d ir e c t  the guidance program o f  
the sch o o l. I t  means th a t the e n tir e  school personnel s h a ll  be 
guidance-minded and s h a ll  assume r e s p o n s ib il ity  for  guiding p u p ils .
The proposed con d ition s fo r  meeting the a ccred itin g  standard 
for  s a t is fa c to r y  programs of guidance in  the high school suggest a 
minimum of s ix  sem ester hours c r e d it  in  guidance courses fo r  the  
person designated to  head guidance s e r v ic e s . A second phase o f t h is  
proposal c a l l s  for  in -s e r v ic e  tra in in g  in  guidance fo r  a l l  teach ers.
•^Virginia S ta te  Board o f Education, "Proposed Conditions For 
Meeting the A ccred itin g  Standard For S a tis fa c to r y  Programs o f Guid­
ance in  the High School", (unpublished b u l le t in ) ,  Richmond, 1946.
2
Inadequate teacher preparation i s  a major handicap standing  
in  the way of organizing and m aintaining an adequate program o f  
guidance•
Evidence i s  r i f e  on every hand th a t tea c h e r -tr a in in g  
in s t i tu t io n s  are f a i l in g  to  provide adequate experiences  
fo r  the p rosp ective  school employee* Teaching personnel 
are f a i l in g  to  recogn ize many of the problems w ith  which 
p u p ils  are faced . To an ex ten t every teacher i s  a guidance 
worker. This i s  true c e r ta in ly  to  the p o in t th a t  every  
member of the sc h o o l's  s t a f f  should be s e n s it iv e  to  the  
common problems in  growth and development.2
A fe e l in g  o f inadequacy among teachers who are now attem pting  
guidance work among p u p ils  has r e su lte d  in  an increased  demand fo r  
guidance tra in in g  by members o f the sc h o o l's  s t a f f .
In  A p r il, 1946, a t the s ta te  m eeting o f the V irg in ia  Guidance 
A sso c ia tio n  rep resen ta tiv es  from V irg in ia  c o lle g e s  were given an 
opportunity to  report to  the assembled group the proposed 1946 
summer o ffe r in g s  in  guidance in  th e ir  r e sp ec tiv e  in s t i t u t io n s .
Since th a t  tim e, summer o ffe r in g s  in  guidance have in creased . In the  
A p ril, 1949, is su e  o f WORK AND TRAINING, a p u b lica tio n  of the  
V irg in ia  S tate  Board o f Education, are l i s t e d  the summer school 
o ffer in g s  in  guidance a t V irg in ia  c o lle g e s  for  1949. There are 
tw en ty -s ix  courses in  guidance l i s t e d  as being o ffered  at V irg in ia  
c o lle g e s  for  the summer 1949. WORK AND TRAINING f i r s t  l i s t e d
^ P artia l Report o f the Committee Appointed by a Conference 
o f S ta te  Supervisors o f Guidance in  Chicago, A p r il, 1948, Basic  
Training Experiences in  Guidance For Counselors and Sohool"~Personnel.
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summer o ffe r in g s  in  guidance in  1942 and a t  th a t time th ere  were 
only tw elve courses in  guidance l i s t e d .  V irg in ia  c o lle g e s  are in ­
creasing  th e ir  summer o ffe r in g s  in  guidance to  meet the needs o f  
public school personnel.
I t  i s  p o ss ib le  for  in te r e s te d  in d iv id u a ls  to  rece iv e  tra in in g  
in  guidance through ex ten sion  cou rses. The U n iv e r s ity  o f V ir g in ia  
and The C ollege o f W illiam  and Mary make such tr a in in g  a v a ila b le  to  
p u b lic  school teachers throughout V ir g in ia . Members o f school s t a f f s  
are a v a ilin g  them selves o f t h is  opportunity and are seek ing guidance 
tra in in g  through ex ten sion  cou rses.
The Problem
The in creased  emphasis upon an organized guidance program, 
d irected  by a tra in ed  guidance worker and the r e co g n itio n  th at  
guidance i s  a duty o f the e n tir e  school personnel means th a t more 
teach ers w i l l  be brought in to  the guidance program. I t  i s  to  be 
expected th a t more teachers w i l l  f e e l  the need fo r  a b asic  course  
in  guidance in  order to  meet the needs o f th e ir  p u p ils  and to  
develop a su c c ess fu l guidance program in  th e ir  sc h o o ls .
I f  the c o lle g e s  are to  meet the needs o f the teachers seeking  
guidance tr a in in g , they must o ffe r  courses which are based on the 
needs o f the teachers and w i l l  be most p r a c tic a l to  them. The 
author f e l t  that a survey o f school personnel in  V ir g in ia  who had 
p a r tic ip a te d  in  guidance c la s s e s  would a ffo rd  valuable inform ation  
u se fu l in  determ ining what teachers d esire  in  a b a s ic  course in
guidance and how such a course should be tau gh t.
Purposes o f This Study
The purposes o f t h is  study are:
1 . To determine on the b a s is  o f teacher judgment what 
should be included in  a b asio  course in  guidance*
2* To determine a c t i v i t i e s  which teach ers appraise as 
d esira b le  to  be used in  p resen tin g  a b a s ic  course in  guidance*
D e fin it io n s  o f Terms Used
B asic guidance course* A b a sic  guidance course i s  in terp reted  
as meaning an in troductory  course in  the p r in c ip le s  and techn iques  
o f guidance designed to  meet the needs o f  classroom  teach ers and 
school adm in istrators in  developing an understanding o f and s k i l l s  
in  teach er-p u p il guidance in  the sch oo l. This course may be taught 
in  the regular w inter se ss io n , summer s e s s io n , or through an ex­
ten sio n  c la s s  from a c o lle g e  or u n iv e r s ity .
A c t iv i t i e s * A c t iv i t ie s  was in terp re ted  as meaning the 
methods the in stru c to r  used in  teach ing  the course.
Survey of L iterature
Much m ateria l dealing  w ith  guidance has been w r itte n  w ith in  
recent y ea rs . To a large  ex ten t t h is  m ateria l emphasizes one 
p a rticu la r  phase o f the guidance program. Some volumes in  guidance 
have placed  major emphasis on securing inform ation about p u p ils
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and on counseling* Other authors tr e a t  t e s t in g  or group guidance 
as the major area o f guidance*
There i s  a tendency to  use a number of books by recogn ized  
a u th o r it ie s  on guidance in  guidance c la s s e s  in  V irgin ia*  In terv iew s  
w ith  p ro fessors  o f education and w ith  pub lic school teach ers re ­
v ea led  th a t a v a r ie ty  o f books d ea lin g  w ith  c e r ta in  a sp ects o f  
guidance were used as referen ces in  th e ir  cou rses. There i s  
evidence which suggests th a t guidance in str u c to rs  in  V irg in ia  
c o lle g e s  seldom r e ly  on a s in g le  t e x t  in  the b asic  guidance cou rses, 
p referr in g  to  use a v a r ie ty  o f referen ces as the b a s is  o f the  
course. A n a lysis o f the ta b le s  o f con ten ts in  th ese  books r e f l e c t s  
the th in k in g o f the authors concerned as to  the r e la t iv e  importance 
o f to p ic s  in  a b asic  guidance course and a fford s opportunity for  
comparison or con trast w ith  the view s o f tea c h e r s . Though some­
tim es used fo r  th a t purpose most of the books d iscu ssed  are not 
designed for  use as t e x t s  for  b a sic  guidance courses; n e v e r th e le ss , 
the author*s view s as to  r e la t iv e  importance o f to p ic s  and concepts 
having to  do w ith  the guidance fu n ction  are revea led .
C liffo r d  Erickson*s A B asic Text For Guidance Workers  ̂ was 
w ritten  to serve as a b a sic  t e x t  for  beginning courses in  guidance. 
This book attem pts to  portray many d iffe r e n t  aspects o f the guidance
^ C lifford  E. E rickson, A Basic Text For Guidance Workers 
( New Yorks P r e n tic e -B a ll, I n c . ,  1946), 313 pp.
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program and a t the same time to  in d ica te  the exbent o f some 
s p e c ia l iz a t io n  w ith in  the f i e l d  as a w hole. According to  E rickson  
the to p io s  l i s t e d  below should be includ ed  in  a b a sic  course in  
guidance:
1 . The Role of Guidance S erv ices
2 . B asic Growth Concepts and Their Use in  a Program o f Guidance
3 . Learning About P up ils Through the Use o f T ests and Other 
Instruments
4 . Case-Study Techniques
5 . Interview ing Techniques
6 . Therapeutic Counseling
7 . Helping P u p ils Plan Their Programs 
8* Helping Pupils With Their Problems
9 . The C ontributions o f Classroom Teachers 
10* Group-Guidance Techniques
11. Organized Group-Guidance A c t iv i t ie s  
12* S e lf-A p p ra isa l and Career Courses 
13. The Community Occupational Survey 
14* Working With Home and Community
15. The Role o f Work Experience
16. Placement and Follow-Up Service
17. Stim ulating F acu lty  Growth
18 . Organizing the Guidance Program
19. Sources o f Inform ation and A ssistan ce
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Arthur E. T r a ile r ’ s hook, Techniques o f  Guidance^ i s  included  
on guidance referen ce l i s t s .  H is book was w r itte n  to  help  teach ers  
apply guidance procedures to  th e ir  work. The emphasis in  t h is  book 
i s  p laced  on gathering as much re levan t inform ation as p o ss ib le  about 
each p u p il and organizing i t  so th at i t  can be used e f f e c t iv e ly  in  
the adjustment o f in d iv id u a ls . Records and t e s t s  rece iv e  the greater  
a tte n t io n  from T raxler.
T esting  and Counseling In The High School Guidance Program^ 
by John G. Darley i s  o ften  re ferred  to  by p rofessors o f guidance.
Mr. P arley ’ s book dea ls prim arily  w ith  in d iv id u a l cou n se lin g . A 
d iscu ss io n  o f counseling  in v o lv es  a d iscu ss io n  o f t e s t s *  His 
approach i s  to  provide a b a s is  fo r  the tra in in g  o f teachers who 
are given  the r e s p o n s ib i l ity  fo r  the job o f in d iv id u a l counseling  
o f stu d en ts .
P r in c ip le s  o f Guidance^ by Arthur J . Jones has as i t s  purpose 
to  g ive a conception  o f guidance which w i l l  enable teachers and ad­
m in istra tors  to  see the r e la t io n  o f guidance to  other phases o f  
education and thus form a b a s is  for  proper eva lu ation  o f procedures
^Arthur E. T raxler, Techniques o f Guidance (New Yorks Harper 
and B rothers, 1945), 394 pp.
^Arthur E. Jones, P r in c ip le s  o f Guidance (New Yorks McGraw- 
H ill  Book Company, I n c . ,  1945), 592 pp.
®John G# P arley , T est* ~~~ — J n  ^ n ’ ,0x
Guidance Program (Chicago: ““
322 pp.
8
and p r a c t ic e s . "It' might a lso  serve as a b a s ic  t e x t  in  the P r in c ip le s  
o f Guidance now so commonly suggested  as a part o f tra in in g  o f  
co u n se lo rs .117 His chapter headings ares 
I .  Heed for  Guidance
I I .  Types o f Problems Confronting Young People
I I I .  Meaning and Purpose o f Guidance
IV. B asic Assumptions of Guidance
V. General Methods o f In v e s tig a tio n s
VI. Use o f School Records In Studying the Ind iv id u al 
VII* Tryout and Exploratory A c t iv i t ie s  as Methods o f In v e s tig a tin g  
the Ind iv id ual
V III. Uses o f T ests in  Studying the Ind iv id ual
IX. P erso n a lity  E stim ates and In te r e s ts  In ven tories
X. Value o f the P s y c h ia tr is t ,  the V is it in g  Teacher, and Care 
Methods in  Studying the Ind iv id ual
XI. Methods o f Securing Facts About General Conditions o f  
School Attendance
X II. Methods o f Securing and Assembling Facts About Courses o f  
Study, S chools, and C olleges
X III. Methods For the In v e s tig a tio n  of Occupations
XIV. General Methods o f Guidance
XV. Methods o f Guidance In  the Elementary School
^ Ib id ., p . 2
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XVI* Methods o f  Guidance In  the Junior High School
XVII. Methods o f  Educational Guidance in  the Senior High School
XVIII. Methods o f  V ocational Guidance In Secondary Schools  
XIX. Methods o f V ocation al Guidance In Secondary Schools  
(Continued)
XX. Methods o f Guidance In C o lleges and U n iv e r s it ie s  
XXI. Guidance o f O ut-of-School Youth 
XXII. Guidance o f Negro Youth 
XXIII. Personal Guidance and Leisure-Time Guidance 
XXIV. O rganization o f Guidance 
XXV. D u tie s , C h a r a c te r is t ic s , Preparation , and C e r t if ic a t io n  
of the School Counselor
XXVI. Impact o f the War on Guidance
XXVII. Present S tatus and E valuation  of Guidance
Personnel Work In High School  ̂ by Germane and Germane d ea ls  
w ith  d iscovering  each s tu d e n ts  a p titu d e s , in t e r e s t s ,  needs, a id in g  
the student to  develop h is  ap titu d es most e f f e c t iv e ly ,  to  enlarge  
h is  in t e r e s t s ,  and to  meet h is  needs c o n s tr u c t iv e ly .
L e s lie  L. Chisholm in  h is  book, Guiding Youth In  The 
Secondary School, 9 se es  guidance prim arily  as an educative process  
in v o lv in g  a partnership  of mutual in te r e s t  between the pupil being  
guided and the guidance o f f i c i a l .  The pupil h im se lf , rather than
^Charles E. Germane and E dith G. Germane, Personnel Work In  
High School (New Yorks S ilv e r  Burdett Company, 1941 /, 599 pp.
^L eslie  L. Chisholm, Guiding Youth In  The Secondary School 
(New Yorks American Book Company, 1945)", 425 pp.
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the parts o f the guidance program, i s  a t  the fo cu s .
A Guide To G u i d a n c e by Smith and Ross s e t s  fo r th  p r a c t ic a l  
techniques for organizing and operating a guidance s e r v ic e .
S h ir ley  A. Hamrin and C liffo r d  E. E rick son 's Guidance In  the  
Secondary S c h o o l^  urns designed prim arily  as a t e x t  fo r  a f i r s t  course  
in  guidance fo r  those preparing fo r  secondary school teach ing  in  
u n iv e r s i t ie s ,  c o lle g e s  and tea ch ers' c o l le g e s .  Major emphasis i s  
given  to  the te a c h e r 's  part in  the guidance o f p u p ils  through such 
agen cies as the classroom , the homeroom, the curriculum , the ex tra ­
curriculum , and the home and community. The authors includ e the  
fo llow in g  to p ic s  in  th e ir  te x t :
I .  Guidance W ithin The Secondary School
XI. The Changing Secondary School
I I I .  A dolescent P up ils and Their Needs
IV. Teachers Studying Their P up ils  
V* Aiding P up ils to  Make A Good Beginning  
VI, Guidance and the Curriculum
V II. Guidance and the Extracurriculum
V III. The Role o f Home and Community In a Guidance Program
IX. Helping Students to  be W ell-Adjusted
X. Aiding Students to  Plan I n t e l l ig e n t ly
^ C h arles M. Smith and Mary M. Roos, A Guide to  Guidance 
(New York: P re n tic e -H a ll, 1941), 440 pp. — ——
•^ S h ir ley  A. Hamrin and C liffo r d  E. E rickson, Guidance 
In The Secondary School (New York: D. Appleton-Centurv Comnanv














X I. Guidance For The Next Stop
X II. Organizing A Secondary School for  the Guidance o f Students
X III . Organizing An Ind iv id ual Homeroom
XIV. Every Teacher A Guidance Worker
Summary
Guidance i s  re ce iv in g  much emphasis throughout the n a tio n .
In V irg in ia  the S ta te  Department o f Education i s  planning to  make 
an organized guidance program in  the high school one o f i t s  standards 
fo r  a cc re d ita tio n  o f the high sch o o l.
There i s  evidence which suggests th a t in  V irg in ia  c o lle g e s  
guidance in str u c to rs  p refer to  use a number o f referen ce books 
for  a b asic  guidance course in ste a d  o f one b a sic  guidance t e x t .
Many books have been w r itte n  about the variou s phases o f the  
guidance program. I t  appears th at there i s  a tendency to  tr e a t  
some sp e c ia l area o f the guidance program and r e la te  i t  to  the  
other areas. T esting and counseling  seem to  have been g iven  the  
greater a tte n tio n  in  the l it e r a tu r e  in  the f i e l d .
Chapter I I
PROCEDURE 
Scope o f Study
This study was lim ite d  to  school personnel who took a b a s ic  
course in  guidance during the summer o f 1947 or during the summer o f  
1948, and to  school personnel who took an ex ten sion  course in  guidance 
between September, 1946 and September, 1948.
The in v e s t ig a t io n  was confined  to  those en ro lled  in  a b a s ic  
guidance course in  any of the fo llo w in g  schools o ffe r in g  summer work 
in  guidance in  1947 and 1948s
The C ollege o f W illiam  and Mary, W illiam sburg, V irg in ia  
The U n iv e r s ity  of V ir g in ia , C h a r lo t te s v il le ,  V irg in ia  
*State Teachers C o lleg e , F arm ville , V irg in ia  
Madison C o lleg e , Harrisonburg, V irg in ia  
Radford C o lleg e , Radford, V irg in ia
The in v e s t ig a t io n  included  the fo llo w in g  sch ools o f fe r in g  
exten sion  courses in  guidance between September, 1946 and September, 
1948:
The C ollege o f W illiam  and Mary, W illiam sburg, V irg in ia  
The U n iv ers ity  o f V ir g in ia , C h a r lo t te s v il le ,  V irg in ia  
From the r e g is tr a r s  o f the c o lle g e s  included in  the in v e s t ig a ­
t io n  were obtained the guidance c la s s  l i s t s  for  the period covered
*By a c tio n  o f the S ta te  Board of Education on March 2 5 , 1949, 
the name of t h is  c o lle g e  was changed to  Longwood C o lleg e .
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by the study. Table I shows the numbers e n ro lled  in  guidance c la s s e s  
o f each c o lle g e  surveyed.
TABLE I 
GROUP SURVEYED








C ollege o f W illiam  and Mary 41 58 64 163
The U n iv ers ity  o f V irg in ia 11 17 439 467
S tate  Teachers C ollege 25 14 0 39
Madison C ollege 36 10 0 46
Radford C ollege 40 34 0 74
Total 153 133 503 789
Method o f Obtaining Inform ation
The data were c o lle c te d  in  the form o f answers to  a questionnaire  
sent to  each of the 789 persons who took a b a s ic  course in  guidance 
during the period covered by the study* A d ditional data were secured  
from the r e su lts  o f q uestionn aires sent to  in str u c to rs  o f guidanoe 
courses in  V irg in ia  c o lle g e s .  The same questionnaire was sen t to  the  
c o lle g e  p ro fessors as was sent to  c la s s  p artic ip an ts*
The Q uestionnaire
Prom the w r itin g s o f recognized lead ers in  the f i e l d  o f  
guidance, the in v e st ig a to r  noted the areas o f guidance which were
14
str e ssed  by each o f them. The proposed con d ition s fo r  m eeting the  
a ccred itin g  standards for s a t is fa c to r y  programs of guidance in  the  
high schools o f V irg in ia  were a lso  u t i l i z e d .  These sources provided  
the b a s is  for  the s e le c t io n  of statem ents to  be included in  the  
q u estion n a ire . The questionnaire was d ivided  in to  two section s*
The f i r s t  se c t io n  was devoted to  each area o f guidance se rv ic es  
which the a u th o r it ie s  in  the f i e l d  and the S ta te  Department o f  
Education recognized  as necessary  for  a s a t is fa c to r y  program o f  
guidance. The second part o f the questionnaire contained statem ents 
describ ing  a c t i v i t i e s  used in  presen ting the course. (See guidance 
questionnaire in  the appendix.)
S ection  I  o f the Q uestionnaire
S ectio n  one, on course con ten t, co n s is te d  o f a check l i s t  o f  
to p ic s  r e la t in g  to  guidance se r v ic e s . The r e c ip ie n t  o f each 
questionnaire was requested to  read each to p ic  and check whether he 
considered  i t  to  be ’’a b so lu te ly  e s s e n t ia l ,” ’’h igh ly  d e s ir a b le ,” 
’’d esira b le  i f  time perm itted” or ”not d es ira b le” to  be included in  
a b a s ic  guidance course*
E xplanation of Rating Terms on S ection  I o f Q uestionnaire
A b so lu te ly  e s s e n t ia l* Guidance inform ation and guidance 
tra in in g  v i t a l l y  needed by teachers which must be included in  a 
b asic  guidance course. No  b asic  guidance course would be complete 
w ithout i t*
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H ighly d e s ir a b le * Guidance inform ation and guidance tra in in g  
■which would be very h e lp fu l to  tea ch ers . Every e f f o r t  should be made 
to  include such inform ation in  a b a sic  guidance course.
D esirab le i f  time perm itted . Guidance inform ation and guidance 
tra in in g  which i s  not n ecessary  to  teachers but would be h e lp fu l i f  
time were a v a ila b le  for  i t s  in c lu s io n  in  a b asic  guidance course.
Hot d e s ir a b le . Guidance inform ation and guidance tra in in g  which 
has no p lace in  a b a sic  guidance course. I t  does not seem ad visab le  
t o  take time to include th ese  to p ic s  in  a b a s ic  guidance cou rse.
S ectio n  I I  o f the Q uestionnaire
The second se c tio n  of the questionnaire was devoted to  the  
method o f p resen ta tion  o f the guidance course. v Each r e c ip ie n t o f a 
questionnaire was asked to  check h is  opinion o f  a l i s t  o f a c t i v i t i e s  
in  terms of the p r a c tic a l value o f each a c t iv i t y  in  developing under­
standing and acquiring techniques needed by teachers in  performing 
th e ir  guidance functions*
Explanation of ra tin g  terms on S ection  II  o f Q uestionnaire
Very h e lp fu l. A c t iv i t ie s  and experiences in  the guidance 
course which would be of most value to  the p artic ip an t In a guidance 
course.
H elp fu l. A c t iv i t ie s  and experiences in  the guidance course 
which would be o f some b e n e f it  to  the p a rtic ip a n t in  the cou rse, but 
not o f outstanding h e lp .
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Ho h e l p .  A c t i v i t i e s  and e x p e r ie n c e s  i n  th e  gu idance  c o u rse  
w hich  would be o f  l i t t l e  v a lu e  t o  th e  p a r t i c i p a n t  i n  th e  co u r se  a n d ,  
t h e r e f o r e ,  he w ould n o t  p r e f e r  t h a t  method o f  p r e s e n t a t i o n  o f  th e  
c o u r s e .
V a l i d i t y  o f  th e  Q u e s t i o n n a i r e
The i n i t i a l  q u e s t i o n n a i r e  was s u b m i t te d  t o  s i x  p r o f e s s o r s  o f  
e d u c a t io n  f o r  c r i t i c i s m .  As a r e s u l t  m inor r e v i s i o n s  were made i n  
an e f f o r t  t o  c l a r i f y  t e rm s .  A sample ru n  was made. Q u e s t i o n n a i r e s  
were s e n t  t o  tw e n ty  i n d i v i d u a l s  in c lu d e d  i n  th e  s u rv e y .  Among th o s e  
tw en ty  p e r so n s  were r e p r e s e n t a t i v e s  from  each  o f  th e  f i v e  c o l l e g e s  
co v e red  by t h i s  s tu d y .  To v a l i d a t e  f u r t h e r  th e  i n s t r u m e n t  th o s e  
tw en ty  p e r s o n s  were i n t e r v i e w e d  u s in g  th e  q u e s t i o n n a i r e  a s  a check 
l i s t  t o  d e te rm in e  th e  r e l i a b i l i t y  o f th e  q u e s t i o n n a i r e .  The r e s p o n s e s  
o f  th e  p e rso n s  in t e r v i e w e d  were c o n s i s t e n t  w i th  t h e i r  o r i g i n a l  w r i t t e n  
r e s p o n s e s .
For p u rp o se s  o f  ch eck in g  th e  i n t e r n a l  c o n s i s t e n c y  o f  th e  
q u e s t i o n n a i r e ,  q u e s t io n s  were asked  i n  one s e c t i o n  o f th e  q u e s t i o n n a i r e  
w hich were r e l a t e d  t o  th e  i n fo rm a t io n  r e q u e s t e d  un d er  o th e r  s e c t i o n s .  
E v ery  f i f t h  q u e s t i o n n a i r e  was checked f o r  i n t e r n a l  c o n s i s t e n c y .
Judged  on t h i s  b a s i s  t h e  re s p o n se s  of the  i n d i v i d u a l s  q u e s t io n e d  
were u n u s u a l ly  c o n s i s t e n t .  The s i x  q u e s t i o n n a i r e s  w hich  were found 
t o  c o n ta in  m ajor  i n c o n s i s t e n c i e s  were n o t  used  i n  th e  f i n a l  r e p o r t .
The q u e s t i o n n a i r e s  were m a i led  on J a n u a ry  15, 1949, t o  th e  
789 p e r s o n s  who were in c lu d e d  i n  the  s u rv e y .  F o llo w -u p  q u e s t i o n n a i r e s  
were m a i led  on F e b ru a ry  5 , 1949, to  th o se  who had n o t  re sp o n d e d .  On
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F eb ru a ry  2 5 ,  1949, p o s t a l  c a rd s  w ere s e n t  to  th o s e  i n d i v i d u a l s  from  
whom no re s p o n se  had  b ee n  o b ta in e d .  The s tu d y  was c lo s e d  on M arch 15, 
1949. R esponses  were r e c e i v e d  from 659, o r  83*5 p e r  c e n t  o f  th o s e  t o  
whom q u e s t i o n n a i r e s  were s e n t ,  and o f  t h i s  number 580, o r  73 .5  p e r  c e n t  
o f  th e  t o t a l  number s e n t  o u t ,  were u s a b l e .
T a b u la t in g  th e  R esponses
The com ple ted  q u e s t i o n n a i r e s  r e c e i v e d  were grouped  a c c o rd in g  
t o  t h e  p o s i t i o n  h e ld  by  th e  r e s p o n d e n t .  S e p a ra te  t a b u l a t i o n s  were 
made f o r  e le m e n ta ry  s ch o o l  t e a c h e r s ,  h ig h  sch o o l  t e a c h e r s ,  p r i n c i p a l s ,  
d i r e c t o r s  o f  i n s t r u c t i o n ,  s u p e r v i s o r s ,  v i s i t i n g  t e a c h e r s ,  d i r e c t o r s  
o f  g u id an ce ,  l i b r a r i a n s  and c o l l e g e  p r o f e s s o r s .
T ab les  were made showing i n  p e r c e n ta g e s  t h e i r  judgm ents  as  
t o  the  p la c e  i n  a b a s i c  gu idance  c o u rse  of th e  fo l lo w in g  s u b j e c t s :  
c o u n s e l in g ,  t e s t i n g ,  r e c o r d s ,  fo l lo w -u p  and e v a l u a t i o n ,  community 
r e l a t i o n s ,  t h e  r o l e  o f  th e  c la ss ro o m  t e a c h e r  i n  t h e  gu idance program , 
o c c u p a t io n a l  and e d u c a t i o n a l  m a t e r i a l s ,  gu idance  p o i n t  o f  v iew , and 
o r g a n iz a t i o n  o f  gu idance  program . These t a b l e s  w i l l ' b e  p r e s e n te d  
and d i s c u s s e d  i n  C h ap te r  I I I .
The columns t a b u l a t e d  a s  " a b s o l u t e l y  e s s e n t i a l ” and " h ig h l y  
d e s i r a b l e ” were added t o g e t h e r  f o r  each  i t e m  and th e  p e r c e n ta g e s  
th u s  o b ta in e d  were u sed  as  a b a s i s  f o r  c o n s i d e r a t i o n  o f  w ha t sh o u ld  
be i n c lu d e d  i n  a  b a s i c  gu idance  c o u r s e .
In  o rd e r  t o  make a com parison  be tw een  th e  a t t i t u d e s  o f  c o l l e g e  
p r o f e s s o r s  and c l a s s  members, th e  Spearman r a n k - d i f f e r e n c e  c o e f f i c i e n t
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of c o r r e la tio n  was computed for  each o f the nine areas o f guidance 
included in  S ectio n  One of the q u estion n a ire .
In th is  report the author used the words ’’a t t itu d e s ” and 
’’opin ions’1 in terchangeably. As used throughout th is  t h e s i s ,  both  
’’a t t itu d e s ” and ’’opin ions” r e fe r  to  the judgments o f the persons 
q uestioned .
Chapter III
SETURKS ON SECTION ONE OF TEE QUESTIONNAIRE
On March 15, 1949 when the survey was c lo sed  and ta b u la tio n s  
were begun, the in v e st ig a to r  had heard from 659 in d iv id u a ls  to whom 
questionn aires had been sen t.
TABLE II
QUESTIONNAIRE RETURNS
Number of questionn aires sent out 789
Number of que s t i  onnaire s returned 659 (83 .5 % )
Number of questionn aires usable 580 (73.5/Q
Number of q uestionn aires unusable 79 (10.0^)
TABLE II I  
DISTRIBUTION OF USABLE RETURNS
Elementary Teachers 282
High School Teachers 211
P r in c ip a ls  59
D irectors o f Guidance 6
Supervisors o f In stru c tio n  6
D irectors o f In stru c tio n  2
Librarians 8
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V is it in g  Teachers 4




Unclaimed—returned addressee unknown 10
Students s t i l l  in  c o lle g e 22
P .-T . A. Mothers 2
No longer in  teach ing p ro fess io n 14
F e lt  u n q u a lified  to  answer 13
Incomplete 12




Q uestionnaires sen t to  c o lle g e  p rofessors 23
Q uestionnaires rece iv ed  from c o lle g e  p ro fessors 19 (82.6%)
♦Two of the in d iv id u a ls  who had taken guidance courses during 
the period  covered by the study were a t the time of the survey em­
ployed as c o lle g e  in s tr u c to r s . These two w i l l  be grouped w ith  the  
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Q uestionnaires rece iv ed  from c o lle g e  p ro fesso rs  in
c la s s  groups ^
Total returns from c o lle g e  p ro fessors  used in  th is
report 21 (84*0^)
Judgments as to  In c lu sio n  of Study o f a Point o f View in  Guidance
There were seven to p ic s  on S ection  One o f the questionn aire  
which r e la te d  to  the guidance p o in t o f view* Table VI p resen ts the  
respondents’ judgments as to  the in c lu s io n  of study o f the guidance 
p oin t o f view  in  a b a sic  course in  guidance#
The in v e st ig a to r  ranked the seven item s in  the order of 
preference as m anifested by elem entary tea ch ers , high school tea c h e r s , 
p r in c ip a ls , t o ta l  c la s s  members and c o lle g e  p ro fesso r s . These to p ic s  
have been ranked from the h igh est to  the low est percentage o f approval 
in  each group* The ranks fo llow :
Elementary Teachers
1# Problems o f c h ild  growth and development#
2 . The re la tio n sh ip  o f the guidance program to the e n tir e
school program.
3 . D e fin it io n  of guidance in  the high sch oo l.
4 . The need fo r  guidance in  the h igh school*
5. The r e s p o n s ib il ity  o f the lo c a l  school regarding placement#
6# In terp re ta tio n  o f growth curves.
7# The h is to r ic a l  development o f guidance serv ices*
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High School Teachers
1 . The need for  guidance in  the h igh sch o o l.
2 . The r e la t io n sh ip  o f the guidance program to  the e n tir e  
school program.
3 . D e fin it io n  o f guidance and personnel work.
4 . Problems o f c h ild  growth and development.
5 . The r e s p o n s ib i l ity  o f the lo c a l  school regarding placem ent.
6 . In terp re ta tio n  of growth curves.
7. The h is to r ic a l  development o f guidance s e r v ic e s .
P r in c ip a ls
1 . The r e la tio n sh ip  o f  the guidance program to  the e n tir e  
school program.
2 . The need fo r  guidance in  the high sch oo l.
3 . D e fin it io n  o f guidance and personnel work.
4 . Problems o f c h ild  growth and development.
5 . In terp re ta tio n  o f growth curves.
6 . The r e s p o n s ib i l ity  o f the lo c a l  school regarding placem ent.
7 . The h is to r ic a l  development o f guidance s e r v ic e s .
Total C lass Members
1 . The r e la tio n sh ip  o f the guidance program to  the e n tir e  
school program.
2 . The need for guidance in  the high sch o o l.
3. D e f in it io n  of guidance and personnel work.
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4 . Problems of c h ild  growth and development.
5 . The r e s p o n s ib i l ity  o f the lo c a l  school regarding placem ent.
6 . In ter p r e ta tio n  of growth cu rves.
7 . The h is to r ic a l  development o f guidance s e r v ic e s .
C ollege P rofessors
1 . D e fin it io n  o f guidance and personnel work.
2 . The r e la tio n sh ip  o f the guidance program to the e n tir e  
school program.
3 . The need fo r  guidance in  the high sch oo l.
4 . Problems o f c h ild  growth and development.
5* The r e s p o n s ib il ity  o f the lo c a l  school regarding placem ent.
\
6 . In terp reta tio n  o f growth curves.
7 . The h is to r ic a l  development o f guidance s e r v ic e s .
The Spearman ran k -d ifference c o e f f ic ie n t  o f c o r re la tio n  
between the judgments o f c o lle g e  p ro fesso rs  and those of the t o t a l  
c la s s  members on the in c lu s io n  of a guidance point o f v iew  i s  .893 . 
There i s  high agreement between th ese  two groups on t h is  phase o f 
guidance.
Judgments as to  In c lu sio n  of Study of the Role o f 
the Classroom Teacher in  the Guidance Program
Table ¥11 presen ts the judgments as to  the in c lu s io n  of 
study o f the ro le  o f the classroom  teacher in  the guidance program. 
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to  t h is  area o f guidance. These to p ic s  have been ranked from the  
h igh est to  the low est percentage in  each group. The ranks fo llow s
Elementary Teachers
1 . The ro le  o f  the classroom  teacher in  the guidance program.
2 . C ontributions o f  the classroom  teacher to  the cumulative 
record fo ld e r .
3 . The techniques o f making a case study.
4 . In terp re ta tio n  of data on p u p ils .
5 . How to  make and use anecdotal records.
6 . Group guidance techniques*
High School Teachers
1 . In terp re ta tio n  of data on p u p ils .
2 . The ro le  o f the classroom  teacher in  the guidance program.
3 . The techniques o f making a case study.
4 . C ontributions o f the classroom  teacher to  the cumulative 
record fo ld e r .
5 . How to  make and use anecdotal records.
6 . Group guidance tech n iq u es.
P r in c ip a ls
1 . C ontributions o f the classroom  teacher to  the cum ulative 
record fo ld e r .
2 . The ro le  o f the classroom  teacher in  the guidance program.
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3 . In ter p r e ta tio n  of data on p u p ils ,
4# The techniques o f making a case study*
5* How to  make and use anecdotal records*
6 . Group guidance techniques*
Total C lass Members
1* The ro le  o f the classroom  teacher in  the guidance program* 
2* C ontributions of the classroom  teacher to  the cum ulative 
record folder*
3* In terp reta tio n  o f data on pupils*
4 . The techniques o f making a case study*
5* How to  make and use anecdotal records*
6. Group guidance techniques*
C ollege P rofessors
1* The ro le  o f  the classroom  teacher in  the guidance program* 
2* The techniques o f making a case study*
3* C ontributions o f the classroom  teacher to  the cum ulative 
record folder*
4* In terp re ta tio n  o f data on pupils*
5* How to make and use anecdotal records*
6* Group guidance techniques*
The Spearman rank-d ifference c o e f f ic ie n t  o f co r re la tio n  
between the t o t a l  c la s s  members and the c o lle g e  professors i s  .829* 
There i s  s ig n if ic a n t  agreement between the two groups compared on 
t h is  area o f  guidance*
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Judgments as to In c lu sio n  o f Study o f Counseling
There were ten  to p ic s  in  S ection  One o f the questionn aire  
r e la te d  to  cou n se lin g . Table VIII p resen ts the respondents' a t t itu d e s  
toward cou n se lin g . The rank g iven  each to p ic  by each group according  
to  the h igh est to  low est percentage of approval fo llow ss
Elementary Teachers
1 . P upil problems requiring  cou n se lin g .
2 . The purposes o f cou n se lin g .
3 . Factors contributing  to the su ccess o f an in terv iew .
4 . D e fin it io n  o f counseling*
5. The fa c to r s  a f fe c t in g  cou n se lin g .
6 . The c h a r a c te r is t ic s  and p ro fessio n a l tra in in g  d esirab le  
fo r  cou n selors.
7 . The techniques o f  cou n selin g .
8 . How to  g e t p u p ils to cou n se lors .
9 . The step s in  the interview *
10. L im itations o f a counselor*
High School Teachers
1. Pupil problems requiring cou n selin g .
2 . The purposes o f counseling*
3. The fa c to r s  a f fe c t in g  cou n selin g .
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5* Factors con trib u tin g  to  the su ccess of an in terv iew .
6 . How to  get p u p ils  to cou n se lors.
7 . The step s in  the in terv iew .
8 . The c h a r a c te r is t ic s  and p ro fess io n a l tra in in g  d esira b le  
for co u n se lo rs .
9 . L im itations of a counselor.
10. D e fin it io n  o f cou n se lin g .
P r in c ip a ls
1 . Pupil problems requiring  counseling .
2 . The purposes of cou n se lin g .
3 . D e fin it io n  of cou n selin g .
4 . Factors con trib u tin g  to  the success o f an in terv iew .
5 . The fa c to r s  a f fe c t in g  cou n selin g .
6 . The techniques of cou n se lin g .
7 . L im itations o f  a counselor.
8 . The step s in  the in terv iew .
9 . The c h a r a c te r is t ic s  and p ro fess io n a l tra in in g  d esirab le  
fo r  cou n selors.
10. How to  g e t  p u p ils  to counselors.
Total Class Members
1 . Pupil problems requiring cou n selin g .
2 . The purposes of counseling .
3 . Factors con trib u tin g  to the success o f an in terv iew .
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4 . The fa c to r s  a f fe c t in g  counseling*
5* The techniques o f counseling*
6* The c h a r a c te r is t ic s  and p r o fess io n a l tr a in in g  d esira b le  
for  cou n se lors .
7* How to  g e t  p u p ils  to  cou n selors.
8* D e f in it io n  o f cou n se lin g .
9* The steps in  the in terv iew .
10. L im itations o f a counselor*
C ollege P rofessors
1 . P upil problems requiring counseling*
2* The purposes o f cou n se lin g .
3* D e f in it io n  o f counseling*
4* The fa c to rs  a f fe c t in g  cou n selin g .
5 . How to  ge t p u p ils  to  cou n se lors.
6 . Factors con trib u tin g  to  the success of an interview *
7* The step s in  the in terv iew .
8 . The techniques o f cou n selin g .
9 . L im itations o f a coun selor .
10 . The c h a r a c te r is t ic s  and p ro fess io n a l tra in in g  d esirab le  
fo r  counselors*
The Spearman, ran k -d ifferen ce  c o e f f ic ie n t  of c o r re la tio n  
between the t o t a l  c la s s  members and the co lle g e  p rofessors on 
counseling  was *588.
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Judgments as to  In c lu sio n  o f  Study o f T esting
S ectio n  One of the questionnaire contained ten  to p ic s  concerning  
te s t in g *  Table IX shows how the respondents f e l t  toward t h is  area  
of guidance* These to p ic s  have been ranked according to  percentage  
and t h is  rank fo llo w s:
Elementary Teachers
1* Kinds o f  t e s t s  h e lp fu l in  a id in g  the teacher in  in creasin g  
her knowledge about her pupils*
2 . S e le c t io n  of t e s t s  to  meet the needs o f the lo c a l  s itu a tio n *
3 . Using t e s t  r e s u lt s  in  working w ith  an in d iv id u a l p u p il.
4* An understanding of the tra in in g  needed by the person who
in te r p r e ts  t e s ts *
5* Knowledge o f simple s t a t i s t i c s  necessary  i f  the teacher  
i s  to  in te r p r e t  t e s t  r e s u lt s  properly*
6* Adm inistering and scoring t e s t s .
7* C r ite r ia  to  be used in  the s e le c t io n  o f te s ts*
8* The purpose o f the t e s t in g  program.
9 . A minimum te s t in g  program.
10* The adm in istration  of group t e s t s  o f sc h o la s t ic  aptitude*
High School Teachers
1 . Kinds o f t e s t  h e lp fu l in  a id in g  the teacher in  in creasin g  
her knowledge about her pupils*
2* Using t e s t  r e s u lt s  in  working w ith  an in d iv id u a l p u p il.
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3 . An understanding of the tra in in g  needed by the person who 
in te r p r e ts  t e s ts #
4# S e le c t io n  o f t e s t s  to  meet the needs o f the lo c a l  s itu a tio n #  
5# Knowledge o f simple s t a t i s t i c s  necessary  i f  the teacher i s  
to  in te r p r e t  t e s t  r e s u lt s  properly .
6# The purpose o f the te s t in g  program.
7# C r ite r ia  to  be used in  the s e le c t io n  of te s ts #
8# Adm inistering and scoring  t e s t s .
9# A minimum t e s t in g  program#
10. The adm in istration  o f group t e s t s  o f  s c h o la s t ic  aptitude#
P rin c ip a ls
1 . S e le c t io n  o f t e s t s  to  meet the needs o f the lo c a l  s itu a t io n .
2# An understanding o f the tra in in g  needed by the person who
in te r p r e ts  te s ts #
3# A dm inistering and scoring t e s t s .
4 . Using t e s t  r e su lt s  in  working w ith  an in d iv id u a l pupil#
5 . Kinds o f t e s t s  h e lp fu l in  a id ing the teacher in  in creasin g  
her knowledge about her p u p ils .
6 . C r ite r ia  to  be used in  the s e le c t io n  o f t e s t s .
7# The purpose o f the te s t in g  program#
8# Knowledge o f simple s t a t i s t i c s  necessary i f  the teacher  
i s  to  in te r p r e t  t e s t  r e s u lt s  properly.
9 . A minimum te s t in g  program.
10# The adm in istration  of group t e s t s  o f sc h o la s t ic  a p titu d e .
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T otal C lass Members
1* Kinds o f t e s t s  h e lp fu l in  a id in g  the teacher in  in crea sin g  
her knowledge about her p u p ils .
2 . Using t e s t  r e s u lt s  in  working w ith  an in d iv id u a l p u p il.
3 . S e le c t io n  of t e s t s  to  meet the needs o f the lo c a l  s itu a t io n .
4 . An understanding o f  the tra in in g  needed by the person who 
in te r p r e ts  t e s ts *
5 . Knowledge o f simple s t a t i s t i c s  n ecessary  i f  the teach er i s  
to  in te r p r e t  t e s t  r e s u lt s  properly .
6 . The purpose o f the t e s t in g  program.
7 . C r ite r ia  to  be used in  the s e le c t io n  of t e s t s .
8 . Adm inistering and scoring  t e s t s ,
9 . A minimum te s t in g  program.
10. The adm in istration  o f group t e s t s  o f s c h o la s t ic  a p titu d e .
C ollege P rofessors
1 . The purpose o f a t e s t in g  program.
2 . C r ite r ia  to  be used in  the s e le c t io n  of t e s t s .
3 . Using t e s t  r e s u lt s  in  working w ith  an in d iv id u a l p u p il.
4 . An understanding o f the tra in in g  needed by the person  
who in te r p r e ts  t e s t s .
5 . Kinds o f t e s t s  h e lp fu l in  a id in g  the teacher in  in creasin g  
her knowledge about her p u p ils .
6 . The adm in istration  o f group t e s t s  o f s c h o la s t ic  a p titu d e .
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7• S e le c t io n  o f t e s t s  to  meet the needs o f the lo c a l  s itu a tio n *
8* A minimum t e s t in g  program*
9 . A dm inistering and scoring  te s t s *
10* Knowledge o f sim ple s t a t i s t i c s  necessary  i f  the teacher i s  
to  in te r p r e t  t e s t  r e s u lt s  properly*
The Spearman ran k -d ifferen ce  c o e f f ic ie n t  o f c o r r e la tio n  between 
the a t t itu d e s  o f th e  t o ta l  c la s s  members and the c o lle g e  p rofessors  
toward t e s t in g  i s  .236* There i s  l i t t l e  agreement between th ese  two
groups on to p ic s  p erta in in g  to  te s t in g *
Judgment as to  In c lu sion  of Study of Records
Table X shows the a t t itu d e s  o f the group toward records.
There were e leven  item s in  S ection  One of the questionnaire  
p erta in in g  to  records* The e lev en  to p ic s  in  t h is  area have been  
ranked from the h ig h est to the low est percentage in  each group*
The ranks fo llow :
Elementary Teachers
1 . The high sch o o l’ s use o f the cumulative record from the  
elem entary school*
2* The use o f the data concerning each pupil*
3 . Areas o f inform ation needed about pupils*
4 , Measures to  be taken to  safeguard the c o n fid e n tia l nature
of records.

















































































6* Procedures to  be used for  c o l le c t in g  inform ation concerning  
each student*
7 . Measures to  be taken to insure the maximum u t i l i z a t io n  of  
records#
8# Location of records in  the school set-up#
9# Who sh a ll have access to  the personnel records?
10. In terp re ta tio n  of pupil in te r e s t  qu estion n aire.
11# In terp reta tio n  o f pup il inform ational questionnaire#
High School Teachers
1 . The use o f the data concerning each pupil*
2 . Areas o f inform ation needed about pupils#
3 . Procedures to  be used for c o lle c t in g  inform ation concerning 
each student*
4 . Measures to  be taken to  insure the maximum u t i l i z a t io n  of 
record s.
5# The high sc h o o l’ s use o f the cumulative record from the  
elem entary school*
6 . In terp re ta tio n  of p u p il- in te r e s t  q uestionn aire.
7 . Measures to  be taken to  safeguard the c o n fid en tia l nature 
of records.
8 . Who s h a ll have access to  the personnel records?
9# Forms of records most su ita b le  for  recording the informa­
t io n  desired*
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10. In ter p r e ta tio n  o f pupil in form ation a l-q u estion n a ire .
11* Location of records in  the school se t-u p .
P r in c ip a ls
1 , The high sc h o o l's  use o f the cum ulative record from the 
elem entary sch oo l.
2 . Measures to be taken to  safeguard the c o n fid e n tia l nature 
o f records*
3* Measures to  be taken to  insure the maximum u t i l i z a t io n  of 
records.
4* Areas o f inform ation needed about p u p ils .
5 . The use o f the data concerning each p u p il.
6 . Who sh a ll have access to  the personnel records?
7 . In terp re ta tio n  of pupil inform ational q u estion n a ire .
8 . Forms of records most su ita b le  for  recording the inform ation  
d esired .
9 . Procedures to  be used for c o lle c t in g  inform ation concerning  
each stu d en t.
10. In terp re ta tio n  of p u p il- in to r e s t  q uestionn aire.
11. Location of records in  the school se t-u p .
Total Class Members
1 . The use o f the data concerning each p u p il.
2 . The high sc h o o l's  use o f the cumulative record from the 
elem entary sch oo l.
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3 . Areas o f in form ation needed about pupils#
4 . Measures to  be taken to  safeguard the c o n fid e n tia l nature 
of records#
5# Procedures to  be used for  c o l le c t in g  inform ation concerning  
each student#
6# Measures to  be taken to  insure the maximum u t i l i z a t io n  of 
records#
7# Forms o f records most su ita b le  for  recording the inform ation  
desired#
8 . "Who s h a ll  have access to  the personnel records?
9 . In terp re ta tio n  o f pupil in te r e s t  q u estion n a ire .
10. Location of records in  the school set-up#
11. In terp re ta tio n  o f pupil inform ational questionnaire#
C ollege P rofessors
1# The high sc h o o l's  use o f the cumulative record from the 
elem entary sch oo l.
2 ,  In terp reta tio n  of p u p il-in form ation a l questionnaire#
3# The use of the data concerning each pupil#
4 . Measures to  be taken to  insure the maximum u t i l i z a t io n  o f  
record s.
5 . Procedures to  be used for  c o lle c t in g  inform ation con­
cern ing each stu d en t.
6 . Forms of records most su ita b le  for  recording the inform ation  
desired#
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7* In ter p r e ta tio n  of p u p il- in te r e s t  questionnaire*
8* Areas of. in form ation needed about pupils*
9 . Measures to  be taken to  safeguard the c o n fid e n tia l nature  
of records*
10. Who sh a ll have access  to  the records?
11* Location of records in  the school se t-u p .
The Spearman ran k -d ifferen ce  c o e f f ic ie n t  o f c o r r e la tio n  between 
the t o ta l  c la s s  members and the c o lle g e  p rofessors in  th e ir  a tt itu d e s  
toward records was .327 . There i s  l i t t l e  agreement between the two 
groups on the importance of to p ic s  concerning records*
Judgment as to  In c lu sio n  o f Study of Occupational and 
Educational M aterials
There were e ig h t  to p ic s  in  S ection  One of the questionnaire  
r e la te d  to  occupational and educational m a ter ia ls . The a tt itu d e s  
of the groups surveyed are revea led  in  Table X I. The to p ic s  
p erta in in g  to occupational and educational m ater ia ls  have been  
ranked in  importance in  each group and th e ir  ranks from the h igh est  
to  the low est percentage fo llow :
Elementary Teachers
1 . In ter e s tin g  p u p ils  in  occupational and educational p lanning.
2* A vailab le  sources for  educational m a ter ia ls .
3 . S e lec tin g  and in terp retin g  occupational inform ation to  the
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4* A va ilab le  sources for  occupational m a te r ia ls ,
5 . Meaning o f occu p ation a l, educational and tr a in in g  m aterials*
6* V ocation al and educational im p lica tio n s o f your su b ject f ie ld *
7 . How to  f i l e  occupational m aterials*
8* P u b lic iz in g  the occupational m aterials*
High School Teachers
1* A vailab le  sources for  occupational m aterials*
2# In te r e s tin g  p u p ils  in  occupational and educational planning.
3 . A vailab le  sources for  educational m a ter ia ls .
4 . S e le c t in g  and in terp re tin g  occupational inform ation to  the
pupil*
5* Meaning o f occupational, educational and tra in in g  m aterials*
6 . V ocational and educational im p lica tion s o f your subject
f ie ld *
7* How to  f i l e  occupational m aterials*
8 . P u b lic iz in g  the occupational m a ter ia ls .
P r in c ip a ls
1 . In ter e stin g  p u p ils  in  occupational and educational planning*
2* V ocational and educational im p lica tion s o f your su b ject f ie ld *
3 . S e le c t in g  and in terp re tin g  occupational inform ation to  the
pupil*
4 . Meaning o f occupational, educational and tra in in g  m a ter ia ls ,
5* A vailab le  sources for educational m aterials*
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6* A va ilab le  sources fo r  occupational m ateria ls*
7* How to  f i l e  occupational m a te r ia ls .
8* P u b lic iz in g  the occupational m ateria ls*
T otal C lass Members
1* In ter e stin g  p u p ils  in  occupational and ed u cation al p lanning.
2 . A va ilab le  sources fo r  educational m aterials*
3 . A vailab le  sources fo r  occupational m a ter ia ls .
4 . S e le c t in g  and in terp re tin g  occupational inform ation to  
the pupil*
5* Meaning o f occupational, educational and tra in in g  m aterials*
6 . V ocational and educational im p lica tion s o f your subject f ie ld *  
7* How to  f i l e  occupational m a ter ia ls .
8 . P u b lic iz in g  the occupational m a ter ia ls .
C ollege P rofessors
1 . S e lec tin g  and in terp re tin g  occupational inform ation to  the
pupil*
2 . In ter e s tin g  p u p ils in  occupational and educational planning*
3* Meaning o f occupational, educational and tra in in g  m aterials*
4* A vailab le  sources for  occupational m aterials*
5* A vailab le  sources fo r  educational m a ter ia ls .
6* V ocational and educational im p lica tion s o f your subject f i e l d ,  
7* P u b lic iz in g  the occupational m aterials*
8* How to  f i l e  occupational m aterials*
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The Spearman ran k -d ifferen ce  c o e f f ic i e n t  o f c o r r e la tio n  between  
the t o t a l  c la s s  members1 and the c o lle g e  professors*  a t t itu d e s  toward 
occupational and edu cation al m ateria ls  i s  *691. There i s  s ig n if ic a n t  
r e la t io n  between the two groups in  th e ir  a t t itu d e s  toward t h is  area  
of guidance*
Judgment as to  In c lu sio n  o f Study o f  
O rganization of Guidance Programs
Table XII presen ts the a t t itu d e s  o f each group toward the  
organ iza tion  of a guidance program. There were f iv e  to p ic s  in  
S ectio n  One o f the questionnaire concerning the organization  o f a 
guidance program. These to p ic s  have been ranked in  importance for  
each group from the h igh est to  the low est percentage. The ranks 
fo llow s
Elementary Teachers
1 . Means o f  gain ing the support o f fe llcw -te a ch er s  in  the 
improvement of guidance se r v ic e s .
2 . Making guidance f a c i l i t i e s  a v a ila b le  to  a l l  p u p ils .
3 . How to  organize and in i t i a t e  a guidance program.
4 . B asic elem ents o f a guidance program.
5 . Techniques in  conducting group conferences on problems 
r e la te d  to  guidance s e r v ic e s .
High School Teachers
















































































2* Making guidance f a c i l i t i e s  a v a ila b le  to  a l l  p u p ils ,
3 , Means o f ga in in g  the support o f fe llo w -te a c h e rs  in  the  
improvement o f guidance serv ices*
4* How to  organize and i n i t i a t e  a guidance program*
5* Techniques in  conducting group conferences on problems 
r e la te d  to  guidance serv ices*
P r in c ip a ls
1* Means o f gain ing the support o f fe llo w -te a c h e rs  in  the 
improvement o f guidance s e r v ic e s .
2 . How to  organize and in i t i a t e  a guidance program*
3* B asic elem ents o f a guidance program.
4* Making guidance f a c i l i t i e s  a v a ila b le  to  a l l  pupils*
5* Techniques in  conducting group conferences on problems 
r e la te d  to  guidance serv ices*
T otal C lass Members
1 . Means o f ga in in g  the support o f fe llo w -tea ch ers  in  the  
improvement o f  guidance serv ices*
2* B asic elem ents of a guidance program.
3* Making guidance f a c i l i t i e s  a v a ila b le  to  a l l  p u p ils .
4* How to  organize and in i t i a t e  a guidance program*
5* Techniques in  conducting group conferences on problems 
r e la te d  to guidance.
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C ollege P rofessors
1* Making guidance f a c i l i t i e s  a v a ila b le  to  a l l  p u p ils .
2 . Basic elem ents o f a guidance program.
3 . Means of gain ing the support o f fe llo w -tea ch ers  in  the 
improvement of guidance s e r v ic e s .
4 . Howto organize and in i t i a t e  a guidance program.
5. Techniques in  conducting group conferences on problems 
r e la te d  to  guidance s e r v ic e s .
The Spearman ran k -d ifferen ce  c o e f f ic ie n t  of c o r re la tio n  between 
the t o t a l  c la s s  members and the c o lle g e  p ro fessors in  th e ir  opinions  
in  th is  area i s  .6 0 .
Judgments as to  In c lu sio n  of Study of Community R elations
There were two item s l i s t e d  in  S ection  One of the questionnaire  
p erta in in g  to  community r e la t io n s .  Table XIII shows the a t t itu d e s  
of the groups surveyed on th ese  two to p ic s . A ll groups agreed on the 
importance o f these two to p ic s . The ranks o f  the two item s by each 
of the groups fo llo w s:
Elementary Teachers
1. Bringing the home and the community in to  the guidance program.
2 . In terp retin g  the guidance program to  the home and community.
High School Teachers
1 . Bringing the home and community in to  the guidance program.
2 . In terp retin g  the guidance program to the home and community.
P r in c ip a ls
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2 . In terp retin g  the guidance program to  the home and community. 
Total C lass Members
1. Bringing the home and community in to  the guidance program.
2 . In terp retin g  the guidance program to  the home and community.
C ollege P rofessors
1. Bringing the home and community in to  the guidance program.
2 . In terp retin g  the guidance program to the home and community. 
There was a p er fec t p o s it iv e  c o e f f ic ie n t  of c o r re la tio n  "between
the judgments o f the t o t a l  c la s s  members and those o f the c o lle g e  
p ro fessors on the in c lu s io n  o f study of community r e la t io n s .
Judgments as to  In c lu sio n  of Study of Follow-up and E valuation
Table XIV rev ea ls  the a tt itu d e s  of each group surveyed toward 
the fo llow -up  program and the eva lu ation  of a guidance program. The 
four to p ic s  on S ection  One of the questionnaire are ranked according  
to  p ercen tages, from the h igh est to  the low est. The ranks for  each 
group fo llow :
Elementary Teachers
1. E valuation o f a guidance program.
2 . The purpose of the follow -up program.
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4* The e f f e c t  o f the fo llow -up program on the guidance program* 
High School Teachers
1* Instrum ents a v a ila b le  to  evalu ate guidance programs*
2 . E valuation  o f the guidance program*
3* The e f f e c t  o f the follow -up program on the guidance program. 
4* The purpose of the fo llow -up  service*
P r in c ip a ls
1 . E valuation  of the guidance program.
2 . Instruments a v a ila b le  to  evaluate guidance programs*
3 . The e f f e c t  of the fo llow -up program on the guidance program* 
4* The purpose of the follow -up se r v ic e .
Total C lass Members
1 . Evaluation o f the guidance program*
2* Instrum ents a v a ila b le  to  evaluate guidance programs.
3 . The e f f e c t  o f the fo llow -up  program on the guidance program*
4 . The purpose of the follow -up se r v ic e .
C ollege P rofessors
1 . E valuation  of the guidance program.
2 . The purpose o f the fo llow -up se r v ic e .
3 . The e f f e c t  o f the follow -up program on the guidance program.
4 . Instrum ents a v a ila b le  to  evaluate guidance programs.
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There i s  s ig n if ic a n t  agreement between the opinions o f  the 
t o t a l  c la s s  members and the opinions o f the c o lle g e  p rofessors on 
the m atter o f fo llow -up  and eva lu a tion . The Spearman ran k -d ifference  
c o e f f ic ie n t  o f c o r r e la tio n  i s  .7 4 .
Summary of Rankings
The columns tabulated  as ’’a b so lu te ly  e s s e n t ia l” and ’’h igh ly  
d esira b le” were combined for each item  and the percentages thus 
obtained were used as a b a s is  for  con sid eration  of what should be 
included in  a b a s ic  course in  guidance. The percentages o f the  
nine areas were added fo r  each group and an average was obtained for  
each area o f guidance. A summary of the rankings o f a l l  groups 
fo llo w s:
Elementary Teachers
1 . Community R elation s 88 .1$
2 . The Role o f the Classroom Teacher in  the
Guidance Program 8 5 . 5%
3 . Records 83.7$
4 . Counseling 83.3$
5 . O rganization o f Guidance Program 82.5$
6* T esting  81.7$
7# Guidance Point o f View 78.6$
8 . Follow-up and Evaluation 77.0$
9 . Occupational and educational inform ation 73.1$
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High School Teachers
1 . Counseling 85.9$
2 . Records 85 .7$
3. The Role o f the Classroom Teacher in  the
Guidance Program 85.7$
4 . O rganization o f Guidance Program 84.1$
5. Community R ela tion s 82.9$
6 . T esting 82 .9$
7. Follow-up and E valuation  77.4$
8 . Occupational and Educational Inform ation 75.3$
9 . Guidance Point o f View 75.3$
P r in c ip a ls
1 . T esting  88.6$
2 . The Role o f the Classroom Teacher in  the
Guidance Program 87.0$
3. Records 86.4$
4 . Community R ela tion s 85.6$
5 . Counseling 84 .6$
6 . O rganization o f Guidance Program 83 .7$
7. Occupational and Educational Inform ation 78.3$
8 . Guidance Point of View 76.0$
9 . Follow-up and E valuation  74.3$
Total C lass Members
1 . Role o f Classroom Teacher 85.9$
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2* Community R ela tion s 85 .7$
3* C ounseling 84 .6$
4 . Records 84 .4$
5 . O rganization of Guidance Program 83 .4$
6 . T esting  82*7$
7# Guidance Point o f View 77.1$
8 . Follow-up and E valuation  76.7$
9* Occupational and Educational Inform ation 74.6$
C ollege P rofessors
1 . The Role o f the Classroom Teacher in  the
guidance program 96.8$
2 . Community R ela tion s 9 5 .g$
3* Counseling 91 .9$
4 . T esting  87.1$
5 . Records 84.0$
6 . Occupational and Educational Inform ation 83 .4$
7 . Follow-up and E valuation  83.3$
8. O rganization of Guidance Program 79 .1$
9 . Guidance Point of View 78.2$
The Spearman rank -d ifferen ce  c o e f f ic ie n t  o f c o r re la tio n  between
the judgments o f t o t a l  c la s s  members and those o f the c o lle g e  p ro fessors  
on the rank o f the nine areas o f guidance l i s t e d  i s  .767 .
Chapter IV
RETURNS ON SECTION II  OF THE QUESTIONNAIRE
The in v e s t ig a to r  c la s s i f i e d  the a c t i v i t i e s  l i s t e d  in  t h is  
se c t io n  o f the questionnaire as formal classroom  a c t i v i t i e s ,  workshop 
a c t i v i t i e s ,  and supervised  p ra c tice  a c t i v i t i e s .
The types o f guidance in s tr u c t io n  prevelant in  summer school 
and ex ten sio n  courses are the formal classroom  s itu a t io n  and the  
workshop. By ’’formal classroom ” the author means the type o f c la s s  
which i s  p ro fesso r-cen tered  and planned. I t  fo llo w s the tr a d it io n a l  
philosophy of edu cation . By workshop the author means the type o f  
in s tr u c t io n  in  which the members in  the c la s s  share in  s e t t in g  up 
o b je c t iv e s  o f the course and plan a c t i v i t i e s  to  meet th e ir  needs.
The workshop i s  ch aracter ized  by student p a r t ic ip a tio n  and p lanning.
The N ational V ocational Guidance A sso c ia tio n  i s  urging a 
program of p r a c tic a l experiences in  the guidance tra in in g  program.
They r e fe r  to  t h is  as supervised p ra c tice  in  guidance s e r v ic e s .
Supervised p ra c tice  in  guidance se rv ic es  may be defined  as 
th a t period  in  the p r o fess io n a l tra in in g  program devoted to  
the b u ild in g  o f experiences in  guidance com petencies for  
both classroom  teachers and cou n selors.
The in v e s t ig a to r  l i s t e d  s ix  a c t i v i t i e s  in  t h is  se c tio n  o f the qu estion ­
naire which could  be termed supervised p ra c tice  in  guidance s e r v ic e .
12Report o f L it t le  B irch Laboratory Conference, M elrose, 
M innesota, August, 1948, Supervised P ractice  In Guidance S e r v ic e s .
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A ttitu d e s  Toward the Use of Formal Classroom Techniques
There were e lev en  a c t i v i t i e s  l i s t e d  which were ty p ic a l o f  
formal classroom  procedure. Table XV p resen ts the a t t itu d e s  o f the  
respondents toward the use of formal classroom  tech n iq u es. The author 
added column one ”very h e lp fu l” and column two ’’h e lp fu l'1 togeth er  to  
obtain  the t o t a l  percentages fo r  those two columns. On t h is  b a s is  
the order o f preference for each of the e lev en  a c t i v i t i e s  was ranked
from the h ig h e st  to  the low est percentage o f approval in  the group.
/
The rank fo r  each group questioned fo llo w s:
Elementary Teachers
*1 . Read m ater ia ls  which describe programs o f  guidance in  
op eration .
*2. L isten  to  le c tu r e s  g iven by recogn ized  guidance workers 
brought in  from o u ts id e .
*5 . L isten  to  le c tu r e s ,  g iven  by the in str u c to r  on guidance 
tech n iq u es.
4 . Read guidance r e fe r en ce s .
5 . P a r t ic ip a tio n  in  c la s s  d iscu ss io n  o f guidance r e fe r e n c e s .
6 . D iscuss techniques o f  making community surveys w ith  
p a r ticu la r  emphasis on methods th a t might be su ited  to  lo c a l  c o n d itio n s .
7 . Looking a t sample t e s t s .















































H  UN Npi H I  H  <U Q• • • *1 i 1(3
a - j t - j j — g — a  . *  o
O ' _  H |  t * i  1*% ^  fl• O • *| • » O
ON UN <M <n O H
A ^































o o o tH
n  90 9 0
+> w e g o




8 . Make and l i s t e n  to  ora l reports on readings in  guidance.
9 . S e le c t  a community survey th a t has been given  some lo c a l  
or n a tio n a l prominence and c r i t i c i z e  i t s  methods and f in d in g s .
10. Make w r itte n  reports on readings in  guidance.
11. S e le c t  a fo llow -up  study th a t has been g iven  some lo c a l  
or n a tio n a l prominence and c r i t i c i z e  i t s  methods and f in d in g s .
High School Teachers
1 . Read m ateria ls  which describe programs o f guidance in  
op eration .
2 . Read guidance r e fe r e n c e s .
3 . L isten  to  le c tu r e s ,  g iven by the in s tr u c to r  on guidance 
tech n iq u es.
*4 . L is te n  to  le c tu r e s  by recognized  guidance workers brought 
in  from o u ts id e .
5 . P a r t ic ip a tio n  in  c la s s  d iscu ss io n  of guidance r e fe r en ce s .
6 . D iscuss techniques of making community surveys w ith  p a r ticu la r  
emphasis on methods th at might be su ite d  to lo c a l  c o n d itio n s .
7 . Looking at sample t e s t s .
8 . Make and l i s t e n  to ora l reports on readings in  guidance.
9 . S e le c t  a fo llow -up  study th a t has been g iven  some lo c a l  
or n a tio n a l prominence and c r i t i c i z e  i t s  methods and f in d in g s .
10 . Make w r itten  rep orts on readings in  guidance.
♦More than 50% regarded th is  item  as ”very  h e lp fu l.”
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11 . S e le c t  a community survey th a t has been g iven  some lo c a l  
or n a tio n a l prominence and c r i t i c i z e  i t s  methods and f in d in g s .
P r in c ip a ls
*1 . S e le c t  a fo llow -up  study th at has been given  some lo c a l  
or n a tio n a l prominence and c r i t i c i z e  i t s  methods and f in d in g s .
2 . Read m ater ia ls  which describe programs of guidance in  
op eration .
3 . D iscuss techn iques o f making community surveys w ith  
p a r tic u la r  emphasis on methods th a t might be su ited  to  lo c a l c o n d itio n s .
4 . P a r t ic ip a tio n  in  c la s s  d iscu ssio n  of guidance r e fe r en ce s .
5 . Read guidance re fe r en ce s .
6 . L isten  to  le c tu r e s  by recognized guidance workers brought 
in  from o u ts id e .
7 . Looking a t sample t e s t s .
8 . L isten  to  le c tu r e s , g iven  by the in stru c to r  on guidance 
tech n iq u es.
9 . Make and l i s t e n  to  oral reports on readings in  guidance.
10. S e le c t  a community survey th a t has been given some lo c a l  
or n a tio n a l prominence and c r i t i c i z e  i t s  methods and f in d in g s .
11. Make w ritten  rep orts on readings in  guidance.
*More than 50$ regarded t h is  item  as ’Very h e lp fu l .n
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T otal C lass Members
1 . Read, m ater ia ls  which describe programs o f guidance in  
o p eration .
2 . Looking at sample t e s t s .
3* Read guidance r e fe r en ce s .
*4-. L isten  to  le c tu r e s  by recognized  guidance workers brought 
in  from o u ts id e .
*5 . L isten  to  le c tu r e s ,  g iven  by the in s tr u c to r  on guidance 
tech n iq u es.
6 . P a r t ic ip a tio n  in  c la s s  d iscu ss io n s  o f guidance r e fe r en ce s .
7 . D iscuss techniques o f making community surveys w ith  p articu ­
la r  emphasis on methods th a t might be su ited  to  lo c a l co n d itio n s.
8 . Make and l i s t e n  to  oral reports on readings in  guidance.
9 . S e le c t  a community survey th a t has been given some lo c a l  
or n a tio n a l prominence and c r i t i c i z e  i t s  methods and f in d in g s .
10. S e le c t  a fo llow -up  study th a t has been g iven  some lo c a l  
or n a tio n a l prominence and c r i t i c i z e  i t s  method and f in d in g s .
11 . Make w r itte n  reports on readings in  guidance.
C ollege  P rofessors
1* Read m ater ia ls  which describe programs o f guidance in  
o p eration .
*2 . D iscuss techniques o f making community surveys w ith
★More than 50% regarded t h is  item  as”Very h e lp fu l ,”
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p a r ticu la r  emphasis on methods th a t might be su ited  to  lo c a l  c o n d itio n s .
S. L isten  to le c tu r e s  by recogn ized  guidance workers brought 
in  from o u ts id e .
4 . L isten  to le c t u r e s 3 g iven  by the in str u c to r  on guidance 
tech n iq u es.
5 . Read guidance r e fe r en ce s .
6 . P a r t ic ip a tio n  in  c la s s  d iscu ss io n  o f guidance r e fe r en ce s .
7 . Looking a t sample t e s t s .
8 . Make and l i s t e n  to  oral reports on readings in  guidance.
9 . S e le c t  a fo llow -up  study th at has been g iven  some lo c a l  
or n a tio n a l prominence and c r i t i c i z e  i t s  methods and f in d in g s .
10. S e le c t  a community survey th a t has been g iven  some lo c a l  
or n a tion a l prominence and c r i t i c i z e  i t s  methods and f in d in g s .
11. Make w r itte n  reports on readings in  guidance.
The Spearman ran k -d ifferen ce  c o e f f ic ie n t  of c o r re la tio n  between 
c o lle g e  p ro fessors  and t o ta l  c la s s  members on a tt itu d e s  toward the 
use o f formal classroom  techniques i s  .741 . There i s  s ig n if ic a n t  
agreement between th ese  two groups on the rank of formal classroom  
a c t i v i t i e s .
A ttitu d es  Toward the Use o f Workshop Techniques
There were n in eteen  a c t i v i t i e s  l i s t e d  which were ty p ic a l
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workshop tech n iq u es. Table XVI r e v e a ls  the a t t itu d e s  o f the respondents 
toward workshop procedures. These a c t i v i t i e s  have been ranked from 
the h ig h e st  to  the low est percentage for  each group and th is  rank 
fo llow ss
Elementary Teachers
*1* Group d iscu ss io n s  o f problems r e la t in g  to  guidance*
*2. P a r t ic ip a tio n  in  case study conferences w ith  other teach ers  
and tra in ed  workers about p a r tic u la r  p u p ils .
*3. Survey members o f c la s s  to  determine pup il needs as th ey  
have encountered them in  th e ir  experience as te a c h e r s .
4 . In terv iew s w ith  teachers to  a sc er ta in  the ex te n t to  which  
they use guidance data about p u p ils .
5* See f ilm  on in terv iew in g .
*6 . Group in terv iew  w ith  ou tsid e  persons experienced in  the  
f i e l d  o f guidance*
*7* Formulate a t e n ta t iv e  workable philosophy o f guidance for  
your lo c a l  sch oo l.
*8 . V is i t  the C onsu ltation  S erv ices  and learn  of th e ir  work*
*9. Hold panel d iscu ss io n s  r e la t in g  to  guidance s e r v ic e s .
10. P a r t ic ip a tio n  in  the eva lu a tion  o f a guidance program*
11* D ivide c la s s  p a r tic ip a n ts  in to  variou s committees w ith  
r e s p o n s ib il ity  for  the study o f p a rticu la r  phases o f guidance*
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12. Observe and c r i t i c i z e  a demonstrated interview *
13* In sp ect samples of occupational in form ation .
14 . Study and summarize the cum ulative record data fo r  a t  
le a s t  three p u p ils  o f the high school in  the community where the  
course i s  ta u g h t.
15. Determine agen cies providing inform ation and the types  
of inform ation  there a v a ila b le .
16. C onstruct a questionnaire fo r  use in  a community survey.
1 7 . Construct a questionnaire for  use in  a fo llow -up  study.
18 . Taking sample t e s t s .
19. Put on a dem onstration in terv iew .
High Sphool Teachers
1 . Study and summarize the cum ulative record data fo r  a t  
l e a s t  three p u p ils  o f the high school in  the community where the  
course i s  taq gh t.
*2 . Group d iscu ss io n s  of problems r e la te d  to  guidance.
*3. Hold panel d iscu ss io n s  r e la t in g  to  guidance s e r v ic e s .
*4 . V is i t  the C onsu ltation  S erv ices and learn  of th e ir  work.
5 . In sp ect samples of occupational inform ation.
6 . Determine agencies providing inform ation and the types o f  
in form ation there a v a ila b le .
* 7 . Formulate a te n ta t iv e  workable philosophy of guidance for
♦More than 50$ regarded th is  item  as”very h e lp fu l. n
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your lo c a l  sc h o o l.
8 . P a r t ic ip a tio n  in  case study conferences w ith  other teach ers  
and tra in ed  workers about p a r tic u la r  p u p ils .
*9 . Survey members o f  c la s s  to  determine pup il needs as they  
have encountered them in  th e ir  experience as tea c h e r s .
*10. P a r t ic ip a tio n  in  the eva lu a tio n  o f a guidance program.
11. In terv iew s w ith  teachers to  a sc er ta in  the ex ten t to  which 
they  use guidance data about p u p ils .
*12. Observe and c r i t i c i z e  a demonstrated in terv iew .
13 . See f ilm  on in terv iew in g . ^
14. D ivide c la s s  p a r tic ip a n ts  in to  various committees w ith  
r e s p o n s ib i l ity  for  the study o f p a r tic u la r  phases o f guidance.
15 . Construct a questionnaire fo r  use in  a fo llow -up  study.
*16. Group in terv iew  w ith  ou tsid e  persons experienced in  the
f i e l d  o f guidance.
17 . Taking sample t e s t s .
18. Construct a questionnaire for  use in  a community survey.
19. Put on a dem onstration in terv iew .
P r in c ip a ls
*1. V i s i t  the C on su ltation  S erv ices and learn  of th e ir  work.
*2 . Formulate a te n ta t iv e  workable philosophy of guidance fo r  
your lo c a l  sch o o l.
*More than 50^ regarded t h is  item  asnvery  h e lp fu l.”
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*3* Group d iscu ss io n s  o f problems r e la t in g  to  guidance.
4 . Hold panel d iscu ss io n s  r e la t in g  to  guidance s e r v ic e s .
5 . Study and summarize the cum ulative record data for  a t  
l e a s t  three p u p ils  o f the high school in  the community where the  
course i s  tau gh t.
*6 . P a r t ic ip a tio n  in  case study conference w ith  other teachers  
and tra in ed  workers about p a r ticu la r  p u p ils .
7 . Determine agencies providing inform ation and the type o f  
in form ation there a v a ila b le .
8 . In terview s w ith  teach ers to  a sc er ta in  the ex ten t to  which  
th ey  use guidance data about p u p ils .
*9 . Group in terv iew  w ith  ou tsid e  persons experienced in  the  
f i e l d  of guidance.
*10. Survey members o f c la s s  to determine pupil needs as they  
have encountered them in  th e ir  experience as tea ch ers.
11. Taking sample t e s t s .
12. See f ilm  on in terv iew in g .
13. Construct a questionnaire fo r  use in  a community survey*
14. Construct a questionnaire fo r  use in  a fo llow -up study.
15. Divide c la s s  p a r tic ip a n ts  in to  variou s committees w ith
r e s p o n s ib i l i ty  fo r  the study of p articu lar  phases of guidance.
16. P a r t ic ip a tio n  in  the eva lu ation  of a guidance program.
♦More than 50% regarded th is  item  asnvery h e lp fu l .”
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17* In sp ect samples o f occupational in form ation .
18. Observe and c r i t i c i z e  a demonstrated in terv iew .
19 . Put on a dem onstration in te r v iew .
Total C lass Members
*1, Group d iscu ss io n s  o f problems r e la t in g  to  guidance.
*2 . P a r t ic ip a tio n  in  case study conference w ith  other teachers  
and tra in ed  workers about p a r tic u la r  p u p ils .
*3. Survey members of c la s s  to  determine pup il needs as they  
have encountered them in  th e ir  experience as tea ch ers ,
*4 . V is i t  the C on su ltation  S erv ices  and learn  o f th e ir  work.
*5 . Hold panel d iscu ss io n s  r e la t in g  to  guidance s e r v ic e s .
*6 . Formulate a te n ta t iv e  workable philosophy of guidance fo r  
your lo c a l  sch oo l.
7 . In terview s w ith  teachers to  a sc e r ta in  the ex ten t to  which 
they  use guidance data about p u p ils .
8 . P a r t ic ip a tio n  in  the eva lu a tion  of a guidance program.
9 . See f ilm  on in terv iew in g .
*10. Group in terv iew  w ith  ou tside persons experienced in  the 
f i e l d  of guidance.
11. Study and summarize the cumulative record data for  a t  
le a s t  three p u p ils  o f the h igh school in  the community where the  
course i s  tau gh t.
*More than 50% regarded th is  item  as ”very h e lp fu l .”
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12* Observe and. c r i t i c i z e  a demonstrated in te r v iew ,
13 , Determine agencies providing inform ation and the type o f  
in form ation  there a v a ila b le .
14 , Inspect samples o f occupational in form ation .
15* D ivide c la s s  p a r tic ip a n ts  in to  variou s committees w ith  
r e s p o n s ib i l i ty  fo r  the study of p a r tic u la r  phases of guidance.
16, Construct a questionn aire for  use in  a fo llow -up  study.
17, Taking sample t e s t s .
18. C onstruct a q uestionn aire fo r  use in  a community survey.
19. Put on a dem onstration in te r v iew .
C ollege P ro fessors
* !•  Survey members of c la s s  to  determine pupil needs as they  
have encountered them in  th e ir  experience as tea c h e r s .
*2 . Formulate a te n ta t iv e  philosophy o f guidance for  your lo c a l  
sch oo l.
3 . D ivide c la s s  p a r tic ip a n ts  in to  variou s committees w ith  
r e s p o n s ib i l i ty  for  the study of p a rticu la r  phases o f guidance.
*4 . In sp ect samples o f occupational in form ation .
*5. Determine agen cies providing inform ation and the type o f  
inform ation there a v a ila b le .
*6 , V is i t  the C onsu ltation  S erv ices and learn  of th e ir  work.
*7 . Group d iscu ss io n s  o f problems r e la t in g  to  guidance*
♦More than 5Q/q regarded t h is  item  as T,very h e lp fu l• tl
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8 . Study and summarize the cum ulative record data fo r  a t  
l e a s t  three p u p ils  of the high school in  the community where the  
course i s  ta u g h t.
*9. P a r t ic ip a tio n  in  case study conferences w ith  other teach ers  
and tra in e d  workers about p a r tic u la r  p u p ils .
10. Hold panel d iscu ss io n s  r e la t in g  to  guidance s e r v ic e s .
*11. See f ilm  on in terv iew in g .
*12. Taking sample t e s t s .
13. Group in terv iew  w ith  ou tsid e  persons experienced  in  the 
f i e l d  o f gu idance.
14 . Put on a dem onstration in te r v iew .
*15. Observe and c r i t i c i z e  a demonstrated in te r v iew .
16 . P a r t ic ip a tio n  in  the ev a lu a tio n  o f a guidance program.
17. Gonstruct a questionn aire fo r  use in  a community survey.
18. In terview s w ith  teachers to  a sc er ta in  the ex ten t to  which 
they  use guidance data about p u p ils .
19. Construct a questionn aire fo r  use in  a fo llow -up  study.
The Spearman ran k -d ifferen ce  c o e f f ic ie n t  of c o r r e la tio n  be­
tween c o lle g e  p ro fessors  and t o ta l  c la s s  members on th is  type o f  
in s tr u c t io n  i s  .371 . There i s  l i t t l e  agreement between the two 
groups compared on t h is  type of p resen ta tio n  o f the cou rse.
A ttitu d e s  Toward the Use of Supervised P racticeI
Table XVII p resen ts the a t t itu d e s  of the respondents toward



































supervised  p ra c tice  procedures in  p resen tin g  a b a sic  course in  
guidance. The s ix  a c t i v i t i e s  l i s t e d  as ty p ic a l  supervised  p ra c tice  
a c t i v i t i e s  are ranked from the h ig h est to  the low est percentage for  
each group. The ranks fo llow s
Elementary Te achers
1 . P ra c tice  in  review ing data c o lle c te d  on a pupil and 
making preparation fo r  a counseling  in terv iew  w ith  th is  p u p il.
2* Supervised p ra c tice  in  making anecdotal records.
3 . Supervised p ra c tic e  in  studying and in te r p r e tin g  conten ts  
of cum ulative records*
4* Supervised p ra c tic e  in  group t e s t in g ,  scorin g , in te r p r e tin g  
and recording t e s t  r e s u l t s .
5 . P ractice  in terv iew  w ith  p u p ils  around problems of voca tion a l 
and ed u cation al p lanning.
6 . P ractice  in  w r itin g  case notes and in terv iew  summaries.
High School Teachers
*1* Supervised p r a c tice  in  group t e s t in g ,  scorin g , in terp re tin g  
and record ing t e s t  r e s u l t s .
2 . P ra ctice  in  w r itin g  case n otes and in terv iew  summaries*
3* P ractice  in terv iew  w ith  p u p ils  around problems of vocation a l 
and educational planning*
♦More than 50% regarded t h is  item  as "very helpful*"
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4 . P ra ctice  in  review ing data c o lle c te d  on a p u p il and making 
preparation  for  a cou n selin g  in terv iew  w ith  th is  p u p il.
5 . Supervised p ra c tice  in  studying and in te r p r e tin g  conten ts  
o f cum ulative records*
6 . Supervised p ra c tice  in  making anecdotal records.
P r in c ip a ls
♦1* P ractice  in terv iew  w ith  pu p ils around problems o f voca tio n a l 
and educational planning*
2 . Supervised p ra c tice  in  group t e s t in g ,  scorin g , in terp re tin g  
and recording t e s t  re su lts*
3 . Supervised p ra c tice  in  making anecdotal records*
♦4* P ractice  in  reviewing data- c o lle c te d  on a pupil and making 
preparation  for  a counseling in terv iew  w ith  th is  p u p il.
5 . P ractice  in  w ritin g  case notes and in terv iew  summaries*
6 . Supervised p ractice  in  studying and in terp re tin g  contents  
of cum ulative record s.
Total C lass Members
1* P ractice  in  review ing data c o lle c te d  on a pupil and making 
preparation  for a counseling  in terv iew  w ith  th is  p u p il.
2 . Supervised p ractice  in  group t e s t in g , scorin g , in terp re tin g  
and recording t e s t  r e s u lt s .
♦More than 50% regarded th is  item  as "very h e lp fu l."
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3 . P ra ctice  in terv iew  w ith  p u p ils  around problems o f vocation al 
and educational planning*
4 . P ra ctice  in  w r itin g  case notes and in terv iew  summaries*
5 . Supervised p ra c tice  in  making anecdotal records,
6 . Supervised p ra c tic e  in  studying and in te r p r e tin g  contents 
o f cum ulative records*
C ollege P ro fessors
*1* Supervised p r a c tice  in  group t e s t in g ,  scorin g , in te r p r e tin g  
and recording t e s t  r e su lts*
*2. P ra ctice  in terv iew  w ith  p u p ils  around problems of voca tion a l 
and educational p lanning,
*3* Supervised p ra c tice  in  making anecdotal records*
*4* P ractice  in  review ing data c o lle c te d  on a p u p il and making 
preparation for  a counseling  in terv iew  w ith  th is  pupil*
*5* P ra ctice  in  w r itin g  case n otes and in terv iew  summaries.
*6* Supervised p r a c tice  in  studying and in te r p r e tin g  contents  
of cum ulative record s.
The Spearman ran k -d ifferen ce  c o e f f ic ie n t  o f c o r re la tio n  be­
tween the a t t itu d e s  o f c o lle g e  p ro fessors and those o f the t o ta l  
c la s s  members on the use o f supervised  p ra c tice  procedures i s  *60* 
There i s  s ig n if ic a n t  agreement between th ese  two groups on th is  
method of p resen tin g  a b asic  course in  guidance.
♦More than 50% regarded t h is  item  as "very h e lp fu l."
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Summary o f rankings
The columns tabulated  as nvery h e lp fu l11 and nh e lp fu l” were 
added togeth er  to  ob ta in  the percentages fo r  th ese  two columns* 
These percentages were combined for  each group under each method of  
in s tr u c t io n  and an average was obtained. On t h is  b a s is  the order 
o f preference for  each method of in s tr u c t io n  was ranked from the  
h ig h e st  to  the low est percentage o f approval in  each group* A 
summary o f a l l  groups fo llow ss
Elementary Teachers
1 , Workshop 90*3$
2 . Supervised P ractice  89.4%
3* Formal Classroom 88*6%
High School Teachers
1 . Workshop 91.156
2* Supervised P ractice  90.8%
3* Formal Classroom 83.8/6
P r in c ip a ls
1* Supervised P ractice  93.7%
2 . Formal Classroom 90*9%
3# Workshop 88*4%
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T otal C lass Members
1 . Workshop 91.0%
2. Supervised P ractice  90.7%
3* Formal Classroom 88.2%
C ollege P rofessors
1. Supervised P ra ctice  98.4%
2 . Workshop 94.7%
3* Formal Classroom 90.2%
The Spearman ran k -d ifferen ce  c o e f f ic ie n t  o f c o r re la tio n  be­
tween the a t t itu d e s  o f the c o lle g e  p ro fessors  and those of the t o t a l  
c la s s  members on the rank o f the methods o f p resen ta tio n  i s  .5 0 .
Chapter 1
CONCLUSIONS AS TO THE CONTENT OF A BASIC GUIDANCE COURSE 
General C onclusions
On the b a s is  o f the data c o lle c te d  and the groups responding, 
the author has drawn the fo llo w in g  con clu sion s:
1# The same course in  guidance could  s a t i s f y  the d e s ir e s  of 
elem entary tea ch ers , high school teachers and p r in c ip a ls . There i s  
su b sta n tia l agreement between a l l  groups questioned on what should  
be the content o f a b asic  course in  guidance.
2 . There i s  a high agreement between the opinions o f c o lle g e  
p rofessors and the opin ions o f those taking the c la s s  on the content 
of a b a sic  course in  guidance.
3 . In every in s ta n c e , a larger  percentage o f the c o lle g e  pro­
fe s so r s  rated  each area o f guidance " a b so lu te ly  e sse n tia l"  or "highly  
desirable"  than did any other group q uestioned . I t  i s  in te r e s t in g  
that the persons who do the teach ing have a higher percentage, than 
do the c la s s  members, favoring  the in c lu s io n  of each to p ic  in  every  
case .
4* The r o le  of the classroom  teacher in  the guidance program 
must be included  in  a b a s ic  course in  guidance. The la r g e s t  percentage  
of a l l  respondents considered  the r e s p o n s ib i l i t ie s  of the teacher in  
the guidance program to  be of abso lu te  importance*
5 . Bringing the home and community in to  the guidance program 
i s  a to p ic  which must be included in  a b a sic  guidance course. Each
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group responding f e l t  th at no b a sic  guidance course would be complete 
w ithout a study o f t h is  to p ic  which they  consider h igh ly  important#
6# C ounseling, record s, and te s t in g  are three areas o f guidance 
which teach ers taking the course consider o f equal importance and 
should be included  in  a b asic  course in  guidance,
7# P r in c ip a ls  b e lie v e  th at tra in in g  in  te s t in g  i s  most needed 
and i t  should be g iven  top place in  a b a s ic  course in  guidance.
8# Occupational and educational inform ation i s  not regarded 
as e s s e n t ia l  by the elem entary teachers to  the degree i t  i s  so 
regarded by the high school te a c h e r s .
9# On the b a s is  o f the judgments of a l l  the groups concerned 
every to p ic  l i s t e d  in  S ectio n  One of the questionnaire should be 
included  in  a b a sic  course in  guidance except the h is to r ic a l  
development o f guidance s e r v ic e s .
Conclusions as to  S p e c ific  Areas in  S ection  One 
Guidance Point of View
1 . The judgments o f the c o lle g e  p rofessors and the members 
of the t o t a l  c la s s  are in  c lo se  agreement as to  the importance of 
in clu d in g  the development o f a guidance po in t o f view .
2 . I t  i s  h igh ly  d esirab le  to  include in  a b asic  guidance 
course to p ic s  r e la t in g  to  the need for  guidance, the re la tio n sh ip  
o f the guidance program to  the e n tire  school program, and problems 
of c h ild  growth and development.
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3 . The c la s s  members and c o lle g e  p ro fesso rs  are not e n th u s ia stic  
about in clu d in g  the r e s p o n s ib il ity  o f the lo c a l  school regarding  
placem ent.
4 . I t  i s  questionab le whether in te r p r e ta t io n  of pupil growth 
curves should be included in  a b a sic  guidance course. Less than s ix ty -  
f iv e  per cent of any group f e l t  i t  d esirab le  to  include i t  In such a course.
The Role o f the Classroom Teacher in  the Guidance Program
1* There i s  s ig n if ic a n t  agreement between the opinions o f co lleg e  
p ro fessors and those taking the course concerning the in c lu s io n  of 
the ro le  o f the classroom  teacher in  the guidance program.
2 . This i s  the most desired  in s tr u c t io n  and no b a sic  guidance 
course would be complete w ithout i t .
3 . The high school teach ers are more in te r e s te d  in  the in ­
c lu sio n  o f study of anecdotal records than are the elem entary teach ers.
4 . The high school teachers are more desirous of help in  the 
in te r p r e ta t io n  of data on pu p ils than are the elem entary tea ch ers.
5 . More elem entary teachers want help  on con trib u tion s of the 
classroom  teacher to  the cum ulative record fo ld e r  than high school 
tea ch ers.
6 . A ll groups questioned are le s s  in te r e ste d  in  having
group guidance techniques included than any other top ic  in  th is  area.
Counseling
1. There i s  su b sta n tia l agreement between the a ttitu d e s  of
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the t o t a l  c la s s  members and the a t t itu d e s  o f the c o lle g e  p ro fessors  
on the importance o f in c lu d in g  t h is  area o f guidance*
2* The high school teach ers are more anxious to  rece ive  in ­
s tr u c t io n  on cou n selin g  than on any other area of guidance*
3* A ll  groups f e e l  th a t  counseling  should be included in  a 
b a sic  course in  guidance*
4* Pupil problems req u irin g  counseling  should be stu d ied  in  a 
b a s ic  guidance course*
5* I t  i s  h ig h ly  d esira b le  to  includ e the purposes of counseling  
in  th is  course*
6* Training in  counseling  i s  d esired  more by the high school 
teachers than by the elem entary tea ch ers .
T esting
1* There i s  l i t t l e  agreement between the a t t itu d e s  of c o lle g e  
p ro fesso rs  and those o f the t o t a l  c la s s  members as to  the importance 
o f in c lu d in g  th is  asp ect o f guidance.
2* The p r in c ip a ls  f e e l  a need for includ ing  te s t in g  in  a 
b a sic  guidance eourse and rank i t  f i r s t  in  the to p ic s  to  be in ­
cluded in  such a course.
3* A ll  school personnel want to  learn  about kinds of t e s t s  
h e lp fu l in  a id in g  the teacher to  in crease her knowledge about her 
pupils*
4 . The classroom  teachers are anxious to  include in  a b asic  
guidance course inform ation about using t e s t  r e s u lt s  in  working
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■with p u p ils .
5 . The classroom  teach ers and the p r in c ip a ls  are l e s s  in te r e s te d  
in  the ad m in istra tion  o f group t e s t s  o f s c h o la s t ic  aptitude than any 
phase o f t e s t in g .
6 . The classroom  teachers are not in te r e s te d  in  studying  
about a minimum te s t in g  program in  a b a sic  course in  guidance.
7 . The c o lle g e  p ro fessors  f e e l  th a t a background to the 
t e s t in g  program i s  necessary  and that i t  i s  a b so lu te ly  e s s e n t ia l  to  
study the purpose of a t e s t in g  program.
8 . The teachers are in te r e s te d  in  the p r a c tic a l a sp ects o f
t e s t in g  as r e la te s  to  th e ir  own s itu a t io n s .
Records
1 . There i s  l i t t l e  agreement between the opinions o f the c la s s  
members and the c o lle g e  p rofessors on what to p ic s  concerning records 
should be included  in  a b a s ic  guidance course.
2. Those tak ing the course f e l t  i t  more important to  include
inform ation on records in  a b a s ic  guidance course than do the c o lle g e  
p r o fesso r s .
3 . A ll  groups want to  learn  how to  use the data concerning  
each p u p il.
4 . T h e  p r in c ip a ls  d esire  to  study measures to be taken to  
safeguard the c o n fid e n tia l nature o f records and measures to  be 
taken to  insure the maximum u t i l i z a t io n  of records.
5 . The classroom  teach ers and the p r in c ip a ls  want to know
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about areas o f in form ation  needed about p u p ils .
Occupational and E ducational M ateria ls
1* There i s  s ig n if ic a n t  agreement between the opinions o f  
the c la s s  members and the c o lle g e  p ro fesso rs  on the rank of to p ic s  
w ith in  t h is  area o f guidance*
2 . School personnel are le s s  in te r e s te d  in  includ ing  th is
area o f guidance in  a b a s ic  guidance course than they are in  the
in c lu s io n  of any of the nine areas l i s t e d .
3 . The c o lle g e  p ro fessors  f e e l  th a t i t  i s  an important area  
of guidance and should be included in  a b a s ic  guidance course.
4 . School personnel want to learn  how to  in te r e s t  p u p ils  in  
occupational and educational planning*
5 . The high school teachers are more in te r e s te d  in  includ ing  
in  th is  course to p ic s  r e la t in g  to  occupational m ateria ls  than are 
the elem entary tea c h e r s .
6 . Fewer persons want to  study how to  f i l e  occupational 
m ateria ls and how to  p u b lic iz e  occupational m ater ia ls  than any other  
phase o f th is  area o f guidance.
O rganization o f Guidance Program
1 . The t o t a l  c la s s  members and c o lle g e  professors agree in  
th e ir  re a ctio n  to  the in c lu s io n  o f th is  area o f guidance.
2. The elem entary tea ch ers, the high school tea ch ers, and 
the p r in c ip a ls  want to learn  means o f gain ing the support of fe llo w -  
teach ers in  the improvement o f guidance s e r v ic e s .
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3* The classroom  teach ers want to  know how to make guidance 
f a c i l i t i e s  a v a ila b le  to  a l l  p u p ils .
4 . The p r in c ip a ls  are anxious to  know how to organize and in i t i a t e  
a guidance program*
5* The c o lle g e  p ro fesso rs  and the school personnel have l i t t l e  
d esire  to  include in  a b a s ic  guidance course inform ation on conducting  
group conferences on problems r e la te d  to  guidance s e r v ic e s .
Community R ela tion s
1 . I t  i s  h igh ly  d es ira b le  to  in clu d e in  a b a s ic  guidance course 
a d iscu ss io n  o f how to  bring the home and community in to  the guidance 
program.
Follow-up and E valuation
1 . The c o lle g e  p ro fesso rs  and the c la s s  members are in  agree­
ment as to  the importance o f to p ic s  in  t h is  area o f guidance.
2 . The high school teachers are more in te r e s te d  in  the 
eva lu ation  o f the guidance program than they  are in  the follow -up  
program.
Conclusions as to  Methods of P resen ting  a B asic Course 
in  Guidance in  S ection  Two
1* The elem entary teachers and the high school teachers  
b e lie v e  the workshop i s  the most h e lp fu l method of obtain ing  
guidance tr a in in g .
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2* The p r in c ip a ls  and the c o lle g e  p ro fesso rs  b e lie v e  supervised  
p ra c tice  in  guidance se r v ic e s  i s  the most h e lp fu l method o f obtain ing  
guidance tr a in in g .
3 . There are c e r ta in  techn iques o f formal classroom  in s tr u c t io n ,  
of the workshop and of supervised  p r a c tic e  th at are regarded as h e lp fu l 
means o f ob ta in ing  guidance tra in in g*
4* There i s  l i t t l e  d ifferen ce  in  the a t t itu d e s  o f the respondents 
toward the h e lp fu ln ess  o f workshop, supervised p ra ctice  and the formal 
classroom*
Formal Classroom Procedure
1* There i s  su b sta n tia l agreement between the c o lle g e  professors  
and the c la s s  members on the rank o f formal classroom  a c t iv i t ie s *
2. No one method l i s t e d  as a formal classroom  technique i s  
considered  nvery h e lp fu l” by a l l  groups o f respondents*
3* Elementary teach ers favor:
(a ) Read m ater ia ls  which describe programs of guidance
in  op eration .
(b) L isten  to  le c tu r e s ,  g iven  by the in str u c to r  on 
guidance tech n iq u es.
(c )  L isten  to  le c tu r e s  by recognized guidance workers 
brought in  from o u ts id e .
4 . A m ajority  o f the high school teachers regard as ”very  
h e lp fu l” l i s t e n in g  to  le c tu r e s  by recognized workers brought in  from 
o u ts id e .
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5* The p r in c ip a ls  "believe s e le c t in g  a fo llow -up  study th a t  
has been g iven  some lo c a l or n a tion a l prominence and c r i t ic i z in g  
i t s  methods and fin d in g s  would be”very h e lp fu l .” The in v e st ig a to r  
i s  in c lin e d  to  b e lie v e  th a t  the state-w id e follow -up study being  
conducted t h is  year in  V irg in ia  may have in flu en ced  many p r in c ip a ls  
to  consider t h is  a c t iv i t y  in  a b a sic  guidance course”very h e lp fu l.”
6 . C ollege p rofessors regard as ”very h e lp fu l” d iscu ssin g  
techniques o f community surveys w ith  p a rticu la r  emphasis on methods 
th a t might be su ited  to  lo c a l co n d itio n s .
7 . Ho group b e lie v e s  th a t i t  would be ”very  h e lp fu l” to  make 
w r itte n  rep orts on readings in  guidance.
8 . Ho group considers making and l is t e n in g  to  ora l reports  
on readings in  guidance ”very h e lp fu l* ”
Workshop
1 . There i s  l i t t l e  agreement between the a t t itu d e s  of c o lle g e  
p ro fessors  and t o t a l  c la ss  members in  the matter o f the rank of 
workshop tech n iq u es.
2 . The teachers tak ing a course in  guidance fin d  group d is ­
cu ssion s o f problems r e la t in g  to  guidance very h e lp fu l.
3 . Every workshop technique i s  considered to be h e lp fu l by 
over e ig h ty  per cent of each group of respondents.
4 . A v i s i t  to  one o f the C onsu ltation Services would prove 
h e lp fu l in  guidance tra in in g .
5 . Teachers lik e  to  learn  by informal methods o f in str u c tio n  
and by having a part in  planning the learn ing a c t i v i t i e s .
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Supervised P ractice
1. The c o lle g e  p ro fessors  are more in  favor o f supervised  
p ra ctice  than are the c la s s  p a r t ic ip a n ts .
2 . The c o lle g e  p ro fesso rs  b e lie v e  a l l  supervised p ractice  
item s l i s t e d  are ‘'very h e lp fu l."  They are more in te r e s te d  in  super­
v ise d  p ra c tice  in  group t e s t in g ,  sco r in g , in te r p r e tin g  and recording  
t e s t s  r e s u lt s  than in  any a c t iv i t y  l i s t e d .
3 . The high school teachers want supervised p ractice  in  group 
t e s t in g ,  sco r in g , in te r p r e tin g  and recording t e s t  r e s u lt s .
4* The p r in c ip a ls  want p ra ctice  in  in terv iew in g .
Chapter VI
RECOMMENDATIONS
On the b a s is  o f the data c o lle c te d  from the groups who responded 
the in v e s t ig a to r ’ s recommendations w i l l  be made in  terms of an ou tlin e  
of a b a s ic  course in  guidance in  accord w ith  the expressed opinions 
of school teach ers in  V ir g in ia .
In  attem pting to  o u tlin e  a b a sic  course in  guidance, i t  i s  
necessary  to  remember th at those teachers who r e g is te r  for such a 
course may f a l l  in  three c la s s e s :
1 . Those who w i l l  be subject-m atter teachers but need an 
understanding o f guidance.
2 . Those who w i l l  serve as cou n se lors.
3 . Those in  schools where no one has r e sp o n s ib il ity  for  guidance, 
so , the teacher w i l l  have to  do i t .
This b a s ic  guidance course should provide s k i l l s  th a t a l l  
persons en r o lle d  in  the course can use and use in t e l l ig e n t ly .
O utline of a B asic Course in  Guidance
I .  The Development o f a Guidance Point o f View 
A. D esirab le  outcomes
1. An understanding o f the need fo r  and nature of guidance serv ices
a . Suggested to p ic s  fo r  con sid eration
(1) D e fin it io n  o f guidance and personnel work
(2) The need for  guidance in  the high school
87
b . Suggested a c t i v i t i e s
(1 ) Survey members o f c la s s  to  determine pup il needs as they  
have encountered them in  th e ir  experience as teachers
(2 ) Group d iscu ssio n s o f problems r e la t in g  to  guidance
(3) A ssign  readings to be done by students
c .  References
(1) B e l l ,  H. M ., Youth T ell T h e i r  Story, Washingtons 
American Council on Education, 1938. pp. 57-68 , 92-97 .
(2) D arley, John G ., T esting and Counseling in  the High 
School Guidance Program. Chicago; Science Research 
A sso c ia te s , 1943. pp. 13-23, 140-163.
(3 ) E rickson, C .  E ., A Basic Text for Guidance Workers.
New York: P ren tice -H a ll, I n c . ,  1947. pp. 195-224.
(4 ) Germane, Charles E. and Edith G. Germane, Personnel 
Work in  the High School. New York: S ilv e r  Burdett 
Company, 1941. pp. 59-63*
2 . An understanding of the scope of a program of guidance serv ices
and i t s  r e la tio n sh ip  to the t o t a l  program of the school
a . Suggested to p ic s  for con sid eration
(1) The re la tio n sh ip  of the guidance program to  the e n tire  
school program
(2) A program of guidance se rv ic es
b . Suggested a c t iv i t i e s
(1 ) L isten  to lec tu res  by recognized guidance workers brought 
in  from outside
(2) P a r tic ip a tio n  in  c la s s  d iscu ssion  of guidance referen ces
(3) Hold panel d iscu ss io n s  r e la t in g  to  guidance serv ices
c .  R eferences
( l )  Adams, Lucien D.» "Guidance S erv ices For V irg in ia
S ch o o ls ,” Work and Training^ Richmond: S ta te  Board of
Education, September, 1948.
(2 ) Education for  A ll  American Youth. Washington: Educational 
P o lic ie s  Commission, 1944.
(3 ) Hamrin, S h ir le y  A. and C liffo r d  E. E rickson, Guidance In 
The Secondary School. New. York: D. Appleton-feentury 
Company, 1939. pp. 145-182,
(4 ) Strang, Ruth, The Role o f the Teacher In  Personnel Work. 
New York: Teachers C o lleg e , Columbia U n iv e r s ity , 1935.
Chapter I I .
(5 ) N ational S o c ie ty  For The Study of Education, Part I .
37th Yearbook. Chicago: U n iv ers ity  o f Chicago. Chapter X
267-290.
I I .  The Role o f the Classroom Teacher in  the Guidance Program 
D esirab le  outcomes
1 . An understanding of the r e s p o n s ib i l i t ie s  o f the teacher in  the  
guidance program
a . Suggested to p ic s  for  con sid era tion
(1) Problems o f c h ild  growbh and development
(2 ) In terp re ta tio n  o f data on pup ils
(3 ) The techniques o f making a case study
(4 ) Group guidance techniques
b . Suggested a c t i v i t i e s
(1) P a r tic ip a tio n  in  case study conferences with, other 
teach ers and tra in ed  workers about p articu lar  pup ils
(2 ) Interview s w ith  teachers to  a scer ta in  the exten t to  
which they  use guidance data about pu p ils
(3) P ractice  in  w r itin g  case notes
c .  R eferences
(1 ) E rickson, C. E. and M. C. Happ, Guidance P ra ctices  At 
Work. New York: McGraw-Hill Book Company, 1946. pp.
^76 2̂79.
89
(2 ) Hamrin, S h ir le y  A. and C. E. E rickson, Guidance In The 
Secondary School. New York? D, Appleton-Century Company,
(3) Koos, Leonard V. and Grayson N. Kefauver, Guidance In  
Secondary S ch oo ls . New York: Macmillan Company, 1932. 
pp. 589-592.
(4 ) McKown, Harry R ., Home Room Guidance. New York: McGraw- 
H ill  Book Company, I n c . ,  1934-.
(5 ) P r e sc o tt , D aniel A . , Helping Teachers Understand C hildren. 
Washington: Arnerican Cbunci1 on Education, 1945.
(6 ) Strang, Ruth, The Role o f the Teacher in  Personnel Work. 
New York: Teachers C o llege , Columbia U n iv e r s ity , 1935. 
Chapter IV.
2 . An understanding of the tea ch er’ s ro le  in  gathering data about 
p u p ils
a . Suggested to p ic s  fo r  con sid era tion
(1 ) C ontributions of the classroom  teacher to the cumulative 
record fo ld e r
(2) How to  make and use anecdotal records
b . Suggested a c t i v i t i e s
(1 ) Supervised p ra c tice  in  making anecdotal records
(2 ) Read guidance referen ces
(3) P ractice  in  review ing data c o lle c te d  on an in d iv id u a l
c .  R eferences
(1) P r e sc o tt , D aniel A ., Helping Teachers Understand Children. 
Washington: American Council on Education, 1945.
(2 ) Strang, Ruth, The Role of the Teacher in  Personnel Work. 
New York: Teachers C o lleg e , Columbia U n iv ers ity , 1935.
pp. 293-296, 319-322.
I I I .  Counseling
A. D esirab le  outcomes
An understanding of the purposes o f counseling
a . Suggested to p ic s  for  con sid era tion
(1 ) Pupil problems requ iring  counseling
(2 ) The purposes o f the in terv iew
b . Suggested a c t i v i t i e s
(1 ) Read guidance re feren ces
(2 ) Hold panel d iscu ss io n s  r e la t in g  to  pupil problems re­
quiring counseling
(3 ) V is i t  a C on su lta tion  Service and learn  of i t s  work 
c* R eferences
(1 ) Bingham, W alter and Bruce V. Moore, How To Interview .
New York: Harper and B rothers, Publishers’, 1941.
(2 ) D arley, John G ., T esting and Counseling in  the High 
School Guidance Program. Chicago: Science Research
A s s o c ia te s , 1945. Chapter VT.
An ap p rec ia tion  o f the techniques of counseling and in terv iew in g
a . Suggested to p ic s  for  con sid eration
(1 ) The fa c to r s  a f fe c t in g  counseling
(2) The c h a r a c te r is t ic s  and p ro fess io n a l tra in in g  d esirab le  
for  counselors
(3) How to g e t p u p ils  to  counselors
(4) The step s in  an in terv iew
(5) Factors con trib u tin g  to  the success o f an in terv iew
(6) L im itations o f a counselor
b . Suggested a c t i v i t i e s
(1 ) Prepare b ib liography on techniques in  counseling
(2) L isten  to le c tu r e s , g iven  by the in s tr u c to r , on counseling  
techniques
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(3 )  Observe and c r i t i c i s e  a d em o n s t ra te d  i n t e r v i e w
(4 )  See f i l m  on in t e r v i e w in g
(5 )  P r a c t i c e  i n  re v ie w in g  d a ta  c o l l e c t e d  on a p u p i l  and 
m aking p r e p a r a t i o n  f o r  a c o u n s e l in g  i n t e r v i e w  w i t h  t h i s  
p u p i  1
(6 )  P r a c t i c e  i n t e r v i e w  w i t h  p u p i l s  a round  problem s o f  v o ca­
t i o n a l  and e d u c a t i o n a l  p la n n in g
c .  R e fe re n c e s
(1 )  D a r l e y , John  G . , T e s t in g  and C o u n se l in g  i n  t h e  High School 
Guidance P rogram . C hicago : S c ien ce  R e se a rc h  A s s o c i a t e s ,  
1945. C h ap te r  7.
(2 )  Germane, C h a r le s  E . and B. G. Germane, P e rs o n n e l  Work i n  
High S c h o o l .  Hew York: S i l v e r  B u r d e t t  Company, 1941. 
p p .  132-144 , 299-312 .
(3 )  R o g e rs ,  C a r l  R . ,  C o u n se l in g  and P s y c h o th e ra p h y . B oston :  
H o u g h to n -M if f l in  Company, 1942, C h ap te rs  1 -9 .
(4 )  W i l l ia m s o n ,  E. G . ,  How To C ounsel S tu d e n t s . Hew York: 
M cGraw-Hill Book Company, I n c . ,  1939. C h ap te rs  2 -5 .
IV . T e s t in g
A. D e s i r a b l e  outcomes
1 .  An u n d e r s ta n d in g  o f  th e  p la c e  o f  t e s t i n g  i n  t h e  gu idance  program
a .  S u g g es ted  t o p i c s  f o r  c o n s i d e r a t i o n
(1 )  The p u rpose  o f  th e  t e s t i n g  program
(2 )  An u n d e r s ta n d in g  o f  the  t r a i n i n g  needed  by  th e  p e r s o n  
who a d m i n i s t e r s  t e s t s
(3 )  A d m in i s te r in g  and s c o r in g  t e s t s
( 4 ) The a d m i n i s t r a t i o n  o f  group t e s t s  o f  s c h o l a s t i c  a p t i t u d e
(5 )  Knowledge o f s im ple  s t a t i s t i c s  n e c e s s a r y  i f  th e  t e a c h e r  
i s  t o  i n t e r p r e t  t e s t  r e s u l t s  p r o p e r ly
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b .  S u g g e s te d  a c t i v i t i e s
(1 )  Hold p a n e l  d i s c u s s i o n  r e l a t i n g  to  th e  t e s t i n g  program.
(2 )  Group i n t e r v i e w  w i t h  o u t s i d e  p e r s o n  e x p e r ie n c e d  i n  th e  
f i e l d  o f  t e s t i n g
(3 )  S u p e rv i s e d  p r a c t i c e  i n  g roup  t e s t i n g ,  s c o r in g ,  i n t e r p r e t i n g  
and r e c o r d i n g  t e s t  r e s u l t s
c .  R e fe re n c e s
(1 )  D a r le y ,  John  G . , T e s t in g  and C o u n se l in g  I n  The High 
S ch o o l  G uidance P rogram . C h icago :  S c ien ce  R e s e a rc h
A s s o c i a t e s ,  1943. pp . 4 5 -1 3 3 .
(2 )  F r o e h l i c k ,  C l i f f o r d  P .  and A r th u r  L. Benson , Guidance 
T e s t i n g . C h icago :  S c ie n c e  R e s e a rc h  A s s o c i a t e s ,  1948.
(3 )  S t r a n g ,  R u th ,  The Role o f  t h e  T eacher I n  P e rs o n n e l  Work. 
New York: Teachers*  C o l le g e ,  Columbia“ U n i v e r s i t y ,  1935.
p p .  3 5 4 -3 7 5 .
(4 )  T r a x l e r ,  A r th u r  E ., T echn iques  o f  G u idance . New York: 
H a rp e r  and B r o t h e r s ,  P u b l i s h e r s ,  1945. pp .  4 2 -1 2 9 ,  155- 
201.
2 .  A knowledge o f  t e s t s  to  u se  i n  g u id in g  p u p i l s
a .  S u g g e s te d  t o p i c s  f o r  c o n s i d e r a t i o n
(1 )  K inds o f  t e s t s  u s e f u l  i n  a i d i n g  th e  t e a c h e r  i n  i n ­
c r e a s i n g  h e r  knowledge ab o u t  h e r  p u p i l s
(2 )  S e l e c t i o n  o f  t e s t s  t o  meet th e  needs  o f  t h e  l o c a l  
s i t u a t i o n
(3 )  C r i t e r i a  t o  be u se d  i n  t h e  s e l e c t i o n  o f  t e s t s
(4 )  U s in g  t e s t  r e s u l t s  i n  w o rk in g  w i t h  an  i n d i v i d u a l  p u p i l
(5 )  An u n d e r s ta n d in g  of th e  t r a i n i n g  needed  by  th e  p e r s o n  
who i n t e r p r e t s  t e s t s
b .  S u g g es ted  a c t i v i t i e s
(1 )  L i s t e n  t o  l e c t u r e s ,  g iv en  by th e  i n s t r u c t o r ,  on gu idance  
t e c h n iq u e s
(2 )  Read gu idance  r e f e r e n c e s
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(3 )  Look a t  sample t e s t s
(4 )  Take sample t e s t s  
c* R e fe re n c e s
See S e c t i o n  IV ,  A, 1 ,  c .
V* R ecords
A. D esirab le  outcomes
1. An u n d e r s ta n d in g  o f  th e  m echan ics  o f  c o l l e c t i n g  and r e c o r d in g  
d a t a  on i n d i v i d u a l  p u p i l s
a .  S u g g e s te d  t o p i c s  f o r  c o n s i d e r a t i o n
(1 )  A re a s  o f  i n f o r m a t i o n  n eed ed  abou t  p u p i l s
(2 )  P ro c e d u re s  to  be  u s e d  f o r  c o l l e c t i n g  i n f o r m a t io n  con­
c e r n in g  each  s tu d e n t
(5 )  Forms o f  r e c o r d s  m ost s u i t a b l e  f o r  r e c o r d in g  th e  in fo rm a­
t i o n  d e s i r e d
(4 )  L o c a t io n  o f  r e c o r d s  i n  t h e  s c h o o l  s e t  up 
b* S u g g e s te d  a c t i v i t i e s
(1 )  A s s ig n  r e a d in g s  on cu m u la t iv e  r e c o rd s
(2 )  S u p e rv i s e d  p r a c t i c e  i n  making a n e c d o ta l  r e c o r d s
(3 )  P r a c t i c e  i n  -w r i t in g  c a s e  n o t e s
(4 )  Group d i s c u s s i o n s  o f  how to  c o l l e c t  and r e c o r d  d a t a  on 
p u p i l s
c .  S u g g es ted  r e f e r e n c e s
(1 )  C hisho lm , L e s l i e  L . , G uid ing  Youth i n  th e  Secondary  
S c h o o l .  New York: Am erican Book Company, 1945. pp*
196-234 ,
(2 )  S t r a n g ,  R u th ,  The Role o f  th e  T eacher i n  P e rs o n n e l  
Work, New York: T each ers  C o l le g e ,  Columbia U n i v e r s i t y ,
1935. p p .  293 -296 , 319-322 .
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(3 )  E r i c k s o n ,  C. E .  and M. C, Happ, Guidance P r a c t i c e s  A t 
Work. Hew York: McGraw-Hill Book Company, 1946.~  pp*
" 3 4 ^ 2 4 7 .
(4 )  N a t i o n a l  Committee on C um ula tive  R e c o rd s ,  Handbook o f  
C um ula tive  R e c o rd s ,  U. S. O f f i c e  o f  E d u c a t io n ,  B u l l e t i n  
No7 1944“
2 .  An u n d e r s ta n d in g  o f  th e  u se  o f  m a t e r i a l  c o n ta in e d  i n  cu m u la t iv e
r e c o r d s  f o r  p u rp o se s  o f  gu idance
a .  S u g g es ted  t o p i c s  f o r  c o n s i d e r a t i o n
(1 )  The u se  o f th e  d a t a  c o n c e rn in g  e a ch  p u p i l
(2 )  The h ig h  s c h o o l ’ s u se  o f  th e  cu m u la t iv e  r e c o r d  from th e  
e le m e n ta ry  schoo l
(3 )  M easures  t o  be t a k e n  t o  s a f e g u a r d  th e  c o n f i d e n t i a l  
n a t u r e  o f  r e c o rd s
(4 )  M easures  t o  i n s u r e  t h e  maximum u t i l i z a t i o n  o f  r e c o rd s
(5 )  I n t e r p r e t a t i o n  o f  p u p i l - i n t e r e s t  q u e s t i o n n a i r e
(6 )  I n t e r p r e t a t i o n  o f p u p i l - i n f o r m a t i o n a l  q u e s t i o n n a i r e
b .  S u g g e s te d  a c t i v i t i e s
(1 )  S tu d y  and summarize th e  cu m u la t iv e  r e c o r d  d a t a  f o r  a t  
l e a s t  t h r e e  p u p i l s  o f  th e  h ig h  schoo l  i n  th e  community 
w here th e  co u rse  i s  t a u g h t
(2 )  S u p e rv is e d  p r a c t i c e  i n  s tu d y in g  and i n t e r p r e t i n g  con­
t e n t s  o f  cu m u la t iv e  r e c o r d s
(3 )  Group i n t e r v i e w  w i t h  o u t s id e  p e r s o n  who has  had s u c c e s s ­
f u l  e x p e r ie n c e  i n  g e t t i n g  h i s  f a c u l t y  to  use  r e c o rd s
c .  R e fe re n c e s
(1 )  T r a x l e r ,  A. E . ,  T echniques o f  G uidance. New York: H arper 
and B r o t h e r s ,  1945. pp. 202-234.
(2 )  D a r le y ,  John  J . ,  T e s t in g  end C o u n se lin g  In  The High School 
Guidance Program. Chicago: Sc ience  R esea rch  A s s o c i a t e s ,  1943.
( 3 )  Hamrin, S h i r l e y  A. and C l i f f o r d  E. E r ic k s o n ,  Guidance
In  The Secondary  S c h o o l . New York: D. Apple'1t 'on -C en tu ry
Company, 1939. pp . 74-97 .
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V I,  O c c u p a t io n a l  and E d u c a t io n a l  M a t e r i a l s
A. D e s i r a b l e  outcomes
1 , An u n d e r s ta n d in g  o f  t h e  u se  o f  o c c u p a t io n a l  and e d u c a t i o n a l  
m a t e r i a l s
a .  S u g g e s te d  t o p i c s  f o r  c o n s i d e r a t i o n
(1 )  I n t e r e s t i n g  p u p i l s  i n  o c c u p a t io n a l  and e d u c a t i o n a l  
p la n n in g
(E) S e l e c t i n g  and i n t e r p r e t i n g  o c c u p a t io n a l  i n f o r m a t i o n  t o  
t h e  p u p i l
(3 )  Meaning o f  o c c u p a t io n a l  and t r a i n i n g  m a t e r i a l s
(4 )  V o c a t io n a l  and e d u c a t i o n a l  i m p l i c a t i o n s  o f  yo u r  s u b j e c t  
f i e l d
b .  S u g g e s te d  a c t i v i t i e s
( l )  Group d i s c u s s i o n  o f  o c c u p a t io n a l  and e d u c a t i o n a l  m a t e r i a l s
(E) I n s p e c t  sam ples o f  o c c u p a t io n a l  m a t e r i a l s
(3 )  D iv ide  c l a s s  p a r t i c i p a n t s  i n t o  v a r io u s  com m ittees  -with 
r e s p o n s i b i l i t y  f o r  th e  s tu d y  o f  v a r io u s  p h ase s  o f  
o c c u p a t io n a l  and e d u c a t i o n a l  m a t e r i a l
c .  R e fe re n c e s
( l )  Koos, L, V . , and G. N« K e fa u v e r ,  Guidance In  Secondary  
S c h o o ls .  New York: The M acm illan  Company, 193S. p p ,
71 -110 .
(E) M y ers ,  G. E . ,  P r i n c i p l e s  and Techn iques  o f  V o c a t io n a l  
G u id an ce .  New York: McGraw-Hill Book Company, 1941,
C h a p te r  IV.
(3 )  B e l l ,  H. M .,  M atch ing  Youth and J o b s . W ashington:
A m erican C o u n c i l  on E d u c a t io n ,  1940.
(4 )  W il l ia m s o n ,  E. G.„ S tu d e n ts  and Occ u p a t i o n s . New York: 
H enry  H o lt  and Company, 1940.
E. A knowledge o f  th e  so u rce  o f  o c c u p a t io n a l  and e d u c a t io n a l  
m a t e r i a l s
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a .  S u g g e s te d  t o p i c s  f o r  c o n s i d e r a t i o n
(1 )  A v a i l a b l e  s o u rc e s  f o r  o c c u p a t io n a l  m a t e r i a l s
( 2 )  A v a i l a b l e  s o u rc e s  f o r  e d u c a t i o n a l  m a t e r i a l s
(3 )  How t o  f i l e  o c c u p a t io n a l  m a t e r i a l s
(4 )  P u b l i c i z i n g  t h e  o c c u p a t io n a l  m a t e r i a l s
b .  S u g g e s te d  a c t i v i t i e s
(1 )  Group d i s c u s s i o n  o f  o c c u p a t io n a l  and e d u c a t i o n a l  m a t e r i a l s
(2 )  I n s p e c t  sam ples  o f  o c c u p a t io n a l  m a t e r i a l s
(3 )  D iv id e  c l a s s  p a r t i c i p a n t s  i n t o  v a r io u s  com m ittees  w i th  
r e s p o n s i b i l i t y  f o r  t h e  s tu d y  o f  v a r io u s  p h ase s  o f  occupa­
t i o n a l  and e d u c a t i o n a l  m a t e r i a l
c .  R e fe re n c e s
(1 )  O c c u p a t io n a l  D ata  f o r  C o u n s e lo r s —A Handbook o f  Census 
In f o r m a t io n  S e l e c t e d  f o r  Use i n  G uidance. W ashington! 
S u p e r in t e n d e n t  o f  Documents. 1945*
(2)  F o r r e s t e r ,  G e r t r u d e , O c cu p a t io n a l  P am p h le ts—An A n n o ta ted  
B i b l i o g r a p h y . Hew York: The H. W. W ilson  Company, 1948.
(3 )  G r e e n le a f ,  W a l te r  J . ,  Guide t o  O c cu p a t io n a l  Choice and 
T r a i n i n g . F e d e r a l  S e c u r i t y  Agency, U. S. Government 
P r i n t i n g  O f f i c e ,  W ash ing ton ,  1947.
(4 )  B e d in g e r ,  Anne D a v ie s ,  11 The O c c u p a t io n a l  In fo rm a t io n  
L ib r a r y :  A M an u a l,” Work a n d  T r a i n i n g . Richmond:
S t a t e  Board  o f  E d u c a t io n ,  O c to b e r ,  1948.
V I I .  O r g a n iz a t io n  o f  a Guidance Program
A. D e s i r a b l e  outcomes
1 . An u n d e r s ta n d in g  o f  th e  need  f o r  an o rg a n iz e d  program  o f  gu idance
s e r v i c e s
a .  S u g g es ted  t o p i c s  f o r  c o n s i d e r a t i o n
(1 )  B a s ic  e lem e n ts  o f  a gu idance  program
97
(2 )  Making g u id an ce  f a c i l i t i e s  a v a i l a b l e  t o  a l l  p u p i l s
b .  S u g g es ted  a c t i v i t i e s '
(1 )  Read m a t e r i a l s  w hich  d e s c r i b e  program s o f  g u id an ce  i n  
o p e r a t i o n
(2 )  L i s t e n  t o  l e c t u r e s  b y  r e c o g n iz e d  g u id an ce  w o rk e rs  b r o u g h t  
i n  from  o u t s i d e
(3 )  Group i n t e r v i e w  w i t h  o u t s id e  p e r s o n s  e x p e r ie n c e d  i n  th e  
f i e l d  o f g u id an ce
c .  R e fe re n c e s
(1 )  E r i c k s o n ,  C l i f f o r d  E . and M. C, Happ, Guidance P r a c t i c e s  
a t  Work. Hew York: McGraw-Hill Book Company, 1946. pp .
1 0 -4 7 ,  3 00 -363 .
(2 )  Hamrin, S h i r l e y  A. and C l i f f o r d  E . E r i c k s o n ,  Guidance 
-i-n A S econdary  S c h o o l . Hew York: D. A p p le to n -C e n tu ry  
Company, 1 9 3 9 . '  pp .  3 3 3 -363 .
(3 )  Koos, Leonard  V. and G rayson H. K e fa u v e r ,  Guidance I n  
S eco n d ary  S c h o o l s . Hew York: M acm illan  Company, 1932.
pp . 511-530 .
(4 )  Reed, Anna, Guidance and P e r s o n n e l  S e rv ic e s  I n  E d u c a t io n . 
I t h a c a :  C o rn e l l  U n i v e r s i t y  P r e s s ,  1944. pp .  377-450 .
2 .  A knowledge o f  methods o f  o rg a n iz in g  a program o f  gu idance
s e r v i c e s
a .  S u g g es ted  t o p i c s  f o r  c o n s i d e r a t i o n
(1 )  Means o f  g a in in g  t h e  s u p p o r t  o f  f e l l o w - t e a c h e r s  i n  th e  
improvement o f  g u id an ce  s e r v i c e s
(2 )  The r o l e  o f  each  member o f th e  sch o o l  s t a f f  i n  th e  
gu id an ce  program
b .  S u g g es ted  a c t i v i t i e s
(1 )  Group d i s c u s s i o n s  o f  problem s r e l a t i n g  t o  th e  o r g a n iz a ­
t i o n  o f  a gu idance  program
(2 )  Hold p a n e l  d i s c u s s i o n s  r e l a t i n g  t o  gu idance  s e r v i c e s
(3 )  Read g u id an ce  r e f e r e n c e s
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c . R eferences
(1 )  E r i c k s o n ,  C. E .  and G. E . S m ith ,  The O r g a n iz a t io n  and 
A d m i n i s t r a t i o n  o f  Guidance S e r v i c e s , New York: McGraw- 
H i l l  Book Company, 1947.
(2 )  C hisho lm , L e s l i e  L . , G uid ing  Youth i n  th e  S eco n d ary  S c h o o l . 
New York: Am erican Book Company, 1945. pp .  359-377 .
(3 )  R eed, Anna Y . , Guidance and P e r s o n n e l  S e r v i c e s  I n  E d u c a t io n . 
I t h a c a :  C orne11 Unive r s 11y P r e s s ,  1944. p p .  3 7 7 -450 .
V I I I .  Community R e l a t i o n s
A. D e s i r a b l e  outcomes
1 .  An u n d e r s ta n d in g  o f  th e  use  o f  community r e s o u r c e s  i n  t h e  g u id an ce  
program
a .  S u g g es ted  t o p i c s  f o r  c o n s i d e r a t i o n
(1 )  B r in g in g  t h e  community i n t o  th e  g u id an ce  program
(2 )  B r in g in g  th e  home i n t o  t h e  gu id an ce  program
b .  S u g g e s te d  a c t i v i t i e s
(1 )  D is c u s s  t e c h n iq u e s  o f  making community s u rv e y s  w i th  
p a r t i c u l a r  em phasis  on methods t h a t  m igh t  be s u i t e d  t o  
l o c a l  c o n d i t i o n s
(2 )  S e l e c t  a  community s u rv e y  t h a t  h as  b een  g iv e n  some l o c a l
o r  n a t i o n a l  prom inence and c r i t i c i z e  i t s  methods and  f i n d i n g s
c .  R e fe re n c e s
(1 )  B e l l ,  H. M . ,  Youth T e l l  T h e i r  S t o r y . W ash ing ton : Am erican 
C o u n c i l  on E d u c a t io n ,  1938.
(2 )  E r i c k s o n ,  C l i f f o r d  E . ,  A B as ic  Text f o r  Guidance W orkers . 
New York: P r e n t i c e - H a l l ,  I n c . ,  1947. pp .  314-334 .
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APPENDIX
APPENDIX A— THE QUESTIONNAIRE
GUIDANCE QUESTIONNAIRE
1. Name _______________________________________  D a te -----------------------------------------------------------------
Address __  :______
Check what position you now hold: __________________   Q  High School Elementary School
2. Principal --------------□  4. Counselor Q  6. Classroom teacher □
3. Superintendent  □  5. Director of Instruction □  7. Director of guidance []j
S. (other) _____________________________________
9. How many semester hours credit do you have in guidance?___________________
10. Check the courses in guidance you have had.
Q  Basic guidance course Q  Tests and Measurements Q  (other) ________________
Q  Countseling Q  Records and Information Q  (other) ________________
11. What is the relation of the training you received in the basic guidance course to your present position? 
Check one.
□  No relation at all Q  General background [ j  Gave specific preparation
12. To what extent has the training in guidance you received in this course been helpful to you? Check one.
□  Very little help Q  Some help No help Q  Extremely helpful
13. On an average, how many hours each day are you assigned guidance activities?--------------------------------
14. What guidance duties are you, assigned?  ------------------------------------------------------------------------------------
Check the areas in which you feel the need for more specific training in the light of your present job.
Organization of guidance programs
(other) _____________________________
□ 15. Role of clasjsroom teacher in guidance - □ 20.
□ 16. Testing □ 21.
□ 17. Counseling □ 22.
□ 18. Occupational Information □ 23.
□ 19. Cumulative Records □ 24.
COURSE CONTENT
This is a check; list of topics;relating to guidance services. Please read each topic and check whether you 
[think it is absolutely essential, highly desirable, desirable if time permitted or not desirable to include it in a 
lasic course in guidance.
Explanation of Rating Terms
absolutely essential—Guidance information‘ and guidance training vitally needed by teachers which must be 
included in a basic guidance course. No basic guidance course would be complete without it.
Eighly desirable—Guidance information and guidance training which would be very helpful to teachers. 
Every effort should be made to include such information in a basic guidance course.
Desirable if time permitted—Guidance information and guidance training which is not necessary to teachers 
but would be helpful if time were available for its inclusion in a basic guidance course.
jNot desirable—Guidance information and guidance training which has no place in a basic guidance course. It 
does not seem advisable to take time to include this information in a basic guidance course.
Desirable
Topics Relating To Guidance Services Absolutely Highly if Not
Essential Desirable Time Permitted Desirable
1. Definition of guidance and  personnel work ............................. [ | j~~| | |
2- The historical developm ent of guidance services ..................... j^J j [ | |
The need for guidance in  the h igh  s c h o o l   Q J |^J
t  Basic elem ents of an  organized guidance program  ................ | [ [ [ | |
5' Making guidance facilities available to all pupils .......  .............. □  □  □
6* Bringing the hom e and the com m unity into the guidance
, j>rosram -.................................  □ □ n □
'• Orienting beginning h igh  school pupils .......................................  I I I  I I  I I  I
□□□n□
Topics Relating To Guidance Services
8 . T he role of the classroom  teacher in  th e  guidance program ..
9. M eans of gain ing the support of fellow -teachers in  the im ­
provem ent of guidance services  ..........................................................
10. T he relationship of the guidance program to the entire  
school program   ................................................ ....................................
11. Problem s of child  growth and developm ent ........ ........................
12. Interpretation of growth curves .........................................................
13. Techniques in  conducting group conferences on problems 
related to guidance services................................................... ...............
14. How to organize and in itia te  a guidance p ro g ra m .....................
15. The techniques of m aking a case study .........................................
16. Group guidance techniques ...................... ......... ................ ...........
17. Interpreting the guidance program to the hom e and com ­
m unity   
18. T he responsibility of the local school regarding placem ent ..
19. T he purposes of the follow -up service ......................................
20. T he effect of the follow -up program on guidance program ..
21. Evaluation of the guidance p ro g r a m ................................................
22. Instrum ents available to evaluate guidance program s..........
23. D efinition of counseling ........................................................................
24. T he purposes of counseling ..................................................................
25. T he factors affecting counseling  ........................................ .............
26. Pupil problems requiring counseling .............................. .................
27. Factors contributing to th e  success of an interview  ..............
28. T he characteristics and professional train ing desirable for 
counselors .....................................................................................................
29. T he techniques of counseling ........................................... ..................
30. L im itations of a  counselor  .......................................... ......... .......
31. T he steps in  th e  interview  ..................................................■.................
32. How to get pupils to counselors .........................................................
33. Areas of inform ation needed about pupils ....... ...........................
34. Forms of records m ost suitable for recording the inform a- 
m ation desired ......    .'..............................
35. Procedures to be used for collecting inform ation concern­
ing each student ......................................................................................
36. T he use of the data concerning each pupil ..................................
37. Location o f  records in  the local school set-up  ........ .............
38. W ho shall have access to th e  personnel records ........................
39. M easures to  be taken to safeguard the confidential nature  
of records .................................................... ................................................
40. M easures to  be taken to  insure the m axim um  utilization  of 
the records ............................................... ....................................................
41. T he h igh  school’s use of the cum ulative record from  the  
elem entary school ......................................................................................
42. Contributions of the classroom  teacher to the cum ulative  
record folder .............. ...................................................... ..........................
43. How to m ake and use anecdotal r ec o rd s......................................
44. Interpretation of data on pupils  .....................................................
45. T he purpose of the testing program ............................................... ,
46. An understanding o f the train ing needed by the person who 
interprets tests .................................!........................................................
47. Criteria to  be used in  th e  selection of t e s t s ...................................
48. K nowledge of sim ple statistics necessary if  the teacher is to 


































































Topics ; Relating To .Guidance Services
49. Adm inistering and scoring tests .......................................................
50. Kinds of tests helpful in  aiding th e  teacher in  increasing  
her knowledge, about her pupils .........................................................
51. Selection o f tests to m eet the needs o f the locarsitu a tio n  ....
52. Using test results h i working w ith an individual pupil ..........
53. The adm inistration of group tests of scholastic  aptitude and  
achievement .....i......................       '....................................
54 . A m inim um  testing  program  ,...............................................................
55. Interpretation of pupil-in terest questionnaire  ...................... .
56. Interpretation, of pupil inform ational questionnaire ..............
57 . Meaning of occupational, educational and train ing m aterials
58. Available sources for occupational m aterials ............................
59. Available sources for educational m aterials  ..................... .......
60. How to file occupational nintferials .....    ..'.........................
61. Publicizing the. occupational m aterials  ..................................
62. Interesting pupils in  occupational and educational planning
63. Vocational and educational im plications of your subject field
64. Selecting and in terpreting!occupational inform ation to th e
pupil ......................................... r .~.v......................... .....................................
List any other topics you th ink  m ight be included and check  
the im portance of each.
65. '........................ 1 ..;..................... L i ....................:.........................................
66.  .........................:......................L .- ................... :...........:.........................
|67. - U ........................................................................ ..............................................
?«8..........  :»...■..................... L i ........................   ............................
69.................................. ........................ ...„s.................................................................
70.  ...............................,.................... .I...J.................................................................








□ □ □ □
□ □ □ □□ □ n □□ □ □ □
□ r— □ □□ □ n □□ □ □ □n □ □ □n □ n □n □ n □n □ n □n □ □ □□ □ n n□ □ n □□ □ n □
□ □ □ □
□ □ n □□ n n nn □ n nn n n nn □ n nn □ n □□ □ n □
Method of Presentation
Of what practical value to you as a participant in a basic course in guidance do you think each of the fol­
lowing activities would be? (Check your opinion of each of the following.)
Explanation of Rating Terms
Very helpful—Activities ahd experiences in the guidance course which would be of most value to you.
Helpful—Activities and experiences in the guidance course which would be of some benefit to you, but not of 
outstanding help.
No help—Activities and experiences in the guidance cour,se which would be of no value to you and therefore 
you would not prefer that method of presentation of the course.
1. Read guidance references ....................................................... .......................................................
2. Survey members of class to determ ine pupil needs as they have encountered  
them in their experience as teachers .........................................................................................
3. Formulate a tentative workable philosophy of guidance for your local school ....
4. Divide class participants into various com m ittees w ith responsibility for the  
study of particular phases of guidance ....................................................................................
5- Inspect sam ples of occupational inform ation .......................................................................
6. Determine agencies providing inform ation and th e  types of inform ation there 
available .................................................................................................................................................
7. Construct a  questionnaire for use in a com m unity survey ............................................
















9. Select a  com m unity survey th at has been given som e local or national prom in­
ence and  criticize its  m ethods and f in d in g s ........................................................ ...................
10. Select a  follow -up study th a t h as been given som e local or national prom in­
ence and criticize its  m ethods and f in d in g s ............................................................... ........ .
11. D iscuss techniques of m aking com m unity surveys w ith particular em phasis on
m ethods th at m ight be suited to local conditions ..............................................................
12. R ead m aterials w hich describe programs of guidance services in  o p e r a tio n ............
13. V isit the Consultation Services and learn of their work ........................................... .
14. Group discussions of problems relating to guidance .........................................................
15. Prepare bibliography on records, counseling, follow -up, occupational inform ­
ation  and t e s t in g ............................. ......................... ............................................................................
16. M ake w ritten reports on  readings, in  guidance ...................................................................
17. M ake and listen  to oral reports on readings in  g u id a n c e ...............................................
18. H old panel discussions relating to guidance services ........................................................
19. Observe and criticize a dem onstrated interview  .................................................................
20. Supervised practice in  studying and interpreting contents o f cum ulative records
21. , Put on a dem onstration interview  .......................................................... ..................................
22. See film  on interview ing ................................................................................................................
23. Study and summarize the cum ulative record data for at least three pupils of the
h ig h  school in  the com m unity where the course is t a u g h t ................. ;■••••; □
24. Supervised practice in  group testing, scoring, interpreting and recording test
results ................................................ L..I............................. .................................................................
25. Looking at sam ple tests ................................................................................................................
26. Taking sam ple tests .........................................................................................................................
27. Supervised practice in  m aking anecdotal r e c o r d s ...............................................................
28. Participation in  case study conferences w ith other teachers and trained work­
ers about particular p u p ils .................................... .......................... ........................ ..................•••••■• □
29. Practice interview  w ith  pupils around problems of vocational and educational
planning ........................................................................   :...............................  □
30. P ractice in  reviewing data collected on a pupil and m aking preparation for  a
counseling interview w ith th is pupil ..............................    - ...........- ..............  n
31. Practice in  writing case notes and interview sum m aries ........................................   □
32. Participation in  class discussion of guidance references ........................................................  j ~
33. Participation in  the evaluation of a  guidance p ro g ra m ............................................................. j“
134. Interview s w ith teachers to  ascertain the exten t to w hich they use guidance
d ate about pupils .........................................................................................................................................  j“
35. Ldsen to lectures, given by the instructor, on guidance techniques ..........................    □
36. L isten to lectures by recogm zed guidance workers brought in  from  o u ts id e   □
37. Group interview  w ith outside persons experienced m  the field of guidance ................  j ~
L ist any other activ ities you think m ight be used in  presenting a basic course in  
guidance and check the value of each. n
r 
c□
Please Complete, this questionnaire and return it to 
Mrs. Kathleen G. Cover, State Teachers College 
Farmville, Virginia
APPENDIX B--COVER LETTER TO TEACHERS
State  Teachers C ollege
F a r n v ille , V irg in ia
January 15, 1949
Dear
Enclosed you w i l l  f in d  a questionn aire which has been drawn up to  ob­
ta in  inform ation on the desired  content o f a b asic  course in  guidance#
You are being sent th is  questionn aire because I b e lie v e  your opinion  
w i l l  be o f great value to  th is  study. You have had a b a sic  course in  
guidance and experience in  public school work. Therefore, you are in  
a p o s it io n  to  know what experiences and tra in in g  the teachers and school 
personnel want and expect to  rece ive  from a course in  guidance.
This survey i s  being made of teachers who have taken a b a sic  guidance 
course in  the summer se ss io n  or in  an ex ten sion  c la s s  from a V irg in ia  
c o lle g e  or u n iv e r s ity  during the l a s t  two y ea rs . There are two reasons 
for  t h is  survey:
1 . To obtain  inform ation to be used in  my th e s is  as a p a r t ia l  
fu lf i l lm e n t  of the requirem ents o f M asters o f Arts degree 
a t  the C ollege o f tfilliam  and Mary.
2 . To provide inform ation th a t might be used by the teacher-  
tra in in g  in s t i tu t io n s  in  providing a course in  guidance 
based on the demands o f the teach ers.
This questionnaire i s  arranged sim ply and can be answered by checks or 
sim ple statem ents th at w i l l  take l i t t l e  tim e. Therefore, i t  i s  requested  
that you read i t  over, f i l l  i t  out as soon as conven ien t, and return i t  
to  me by February 1, 1949. A stamped and addressed envelope i s  enclosed  
for  your reply#
Your id e n t i t y  w i l l  not be revealed  in  the handling of th is  m ater ia l.
Your rep ly  w i l l  be used w ith  other r e p lie s  to  g ive the t o ta l  p ic tu re .
The study w i l l  not be su c c ess fu l u n less you return  your questionnaire  
com plete.
I w ish  to  thank you in  advance for the con sid eration  which you extend in  
f i l l i n g  out t h is  q u estio n n a ire . With kind regards, I am
S in c e re ly  yours,
(M rs.) Kathleen G. Cover
APPENDIX C—FOLLOW-UP LETTER TO TEACBERS
S ta te  Teachers C ollege
F a rm v ille , V irg in ia
February 5 , 1949
Dear
On January 15, I mailed, you a quostionnarie which was drawn up to  ob­
ta in  inform ation  on the d esired  content o f a b asic  course in  guidance# 
I have not rece ived  your completed q u estion n a ire . In the event that 
your q uestionn aire has been m isplaced , I am en clo sin g  another one and 
a stamped and addressed envelope for  your convenience in  rep ly in g .
I r e a l iz e  th at the questionnaire reached you at a very busy time of 
the school year . Now th at the second term, i s  under way, I b e lie v e  
you w i l l  fin d  time to  check i t .
I t  i s  necessary  that I g e t your completed return . No study can be 
v a lid  w ithout a high percentage o f re tu rn s. Won’t  you p lease read 
the question n aire  over, check your responses and return i t  to me by 
February 19? The success of th is  study depends upon your response.
Thank you for your con sid era tion  in  f i l l i n g  out and returning th is  
q u estion n a ire , 'With kind regards, I am
S in cere ly  you rs,
(M rs.) Kathleen G. Cover
Regional Supervisor o f Guidance
APPENDIX D—COVER LETTER TO COLLEGE PROFESSORS
S ta te  Teachers C o llege
F arm ville , V irg in ia
February 2 , 1949
Dear
Enclosed you w i l l  f in d  a question n aire  which has been drawn up to  ob­
ta in  in form ation  on the d esired  conten t of a b a sic  course in  guidance.
You are being sen t th is  question n aire  because I b e lie v e  your opinion  
w i l l  be o f  great value to  th is  study. As a p ro fessor  o f education , 
you are in  a p o s it io n  to  know what experiences and tra in in g  the teachers  
and school personnel should rece iv e  from a course in  guidance.
This survey i s  being made o f teach ers who have taken a b asic  guidance 
course in  the summer se ss io n  or in  an ex ten sion  c la s s  from a V irg in ia  
c o lle g e  or u n iv e r s ity  during the la s t  two years and of the p rofessors  
who taught them. There are two reasons for th is  survey:
1. To obtain  inform ation to  be used in  my th e s is  as a p a r t ia l  
f u lf i l lm e n t  o f the requirem ents o f M asters of Arts degree 
a t  the C ollege o f W illiam  and Mary.
2 . To provide inform ation th a t might be used by the teacher-  
tra in in g  in s t i tu t io n s  in  providing a course in  guidance 
based on the needs o f the tea c h e r s .
This q uestionn aire i s  arranged simply and can be answered by checks or 
simple statem ents th at w i l l  take l i t t l e  tim e. Therefore, i t  i s  requested  
th a t you r e a d .it  over, f i l l  i t  out as soon as conven ien t, and return i t  
to  me by February IS , 1949. A  stamped and addressed envelope i s  enclosed  
for  your rep ly .
Your id e n t ity  w i l l  not be revealed  in  the handling o f th is  m ater ia l.
Your rep ly  w i l l  be used w ith  other r e p lie s  to  g ive the to ta l  p ic tu re .
The study w i l l  not be su c cessfu l u n less you return your questionnaire  
com plete.
I w ish  to  thank you in  advance for the con sid eration  which you extend in  
f i l l i n g  out th is  q u estion n a ire . With kind regards, I am
S in cere ly  yours,
(Mr s , )  Kathleen G. Cove r
Regional Supervisor of Guidance
VITA
The w r iter  was born a t C lifto n  Forge, V ir g in ia , June 23, 1916. 
There she attended grade school and was graduated from C lifto n  Forge 
High School in  1933. She graduated from Randolph-Macon WomanTs C ollege  
in  June, 1937. From 1937-1939 she taught the seventh grade a t Joseph 
M artin School, M a r tin sv il le , V ir g in ia . From 1942-1944, she taught 
s o c ia l  s tu d ie s  a t J e ter  Junior High School, Covington, V ir g in ia . From 
1944-1948 she was a t Covington High School, where she served as 
counselor and teacher o f s o c ia l  s tu d ie s . Since September, 1948, she 
has been w ith  the S tate  Department of Education as Regional Supervisor  
o f Guidance in  the Farm ville area . In th is  cap acity  she serves the  
high schools in  the area and a c ts  as counselor at Longwood C ollege , 
F arm ville , V ir g in ia . The w r iter  i s  a member of Alpha Zi Chapter 
of Kappa D elta  P i ,  The D elta  Kappa Gamma S o c iety  and The N ational 
V ocational Guidance A sso c ia tio n .
